University of Benghazi
Faculty of Arts
Department of English

| mplementing Cooper ative Learning in Teaching
Writing with Reading to Third-year Students at the

University of Benghazi

A Thesis Submitted to the Department of English in Partial
Fulfillment of the Requirementsfor the Degree of Master of Artsin
English Language and Linguistics

By

Nada Abdurrahman Abumatary

Supervised by

Dr. Khadegah Abuarrosh

2013



ABSTRACT

| mplementing Cooper ative Learning in Teaching Reading
with Writing to Third-year Students at the University of
Benghazi

The current quasi-experimental study sought to investigate whether
students write well once they read well; in addition, it examines whether
cooperative learning enhances students writing as well as motivates
them. The subjects of the study were third-year students at Faculty of
Education, in the University of Benghazi. Students were divided into two
groups: experimental and control. Data were collected by conducting pre
and post tests. The pre and post tests included a writing task and a
guestionnaire. Writing tasks were evaluated by a scoring protocol devised
by the researcher. The scores of five essays were compared for both
groups. In addition, data were anayzed by performing a t-test. The
anaysis of the data confirmed that the experimental group performed
significantly better than the control group. Some recommendations are
provided to encourage students to achieve better performance in writing.
In addition, it provides teachers with some recommendations related to
the implementation of cooperative learning methods and the utilization of

reading as an input in teaching writing.
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Chapter One

Background to the Study

1.0 Introduction

Traditional methods of teaching writing are product-oriented. The teacher gives a
general explanation of certain writing skills, lists some words and expressions
(teacher-centered) and the students are expected to compose a piece of writing
individually after class and hand it in on time. Actually, it has been proven that such
traditional approaches make students feel that the writing course is monotonous (Hao,
2002). There are other approaches of teaching writing by which we can make the
writing class more active and interesting. Such approaches are : (1) The controlled-to-
free approach;(2) the free-writing approach;(3) the paragraph-pattern approach;(4)
the grammar-syntax-organization approach; (5) the communicative approach and (6)
the process approach (Raimes, 1983). In addition, it israre to find a writing instructor
who is only utilizing one of these approaches and exclude the others (ibid). In other

words, writing cannot be taught in one way but in a variety of ways (ibid).

The process approach seems to be the most usable writing approach by which the
students are given time to do the pre-writing and planning activities such as
brainstorming, discussion, debate, reading and list making, in which they work
together to plan how to begin and how to organize a writing task (Raimes, 1983).
Among these activities, reading some materials about the topic is very necessary and
important (Jiang, 2006). From this perspective, it is recommended to teach reading

with writing as an input, in order to promote students' ability to write well (ibid).



In fact, a student with a relatively higher reading ability is sure to have stronger
language sense and is therefore able to write better (B-l1keguchi, 1997). In most cases,
students complain because they lack the knowledge of how to get started or they find
it difficult to organize their scattered ideas (Ibid). Such problems can be solved
through combining writing classes with intensive reading classes (Ibid). Using
reading for teaching writing has two benefits: one is to increase the efficiency of the
teaching of both writing and reading; the other is to compensate for the limited

available time for teaching writing (Colbert, 2009).

Cooperative learning is more than just putting students into groups and giving them
something to do (Rodger and Richards, 2001). Cooperative learning principles and
techniques are tools that teachers use to encourage mutual helpfulness and the active
participation of all group members (Jacobs, 1989). Actually, it is only under certain
conditions that cooperative efforts may be expected to be more productive than
competitive and individualistic efforts (Ibid). These conditions, which are the
elements of cooperative learning, are positive interdependence, face-to-face
interaction, individual and group accountability and interpersonal and small group
skills (Ibid). In the last decade there has been a growing interest among ESL/EFL
teachers in using cooperative learning activities (Liang, 2002). In second and foreign
language learning, theorists propose several advantages for cooperative learning:
increased student talk, more varied talk, a more relaxed atmosphere, greater
motivation, more negotiation of meaning, and increased amounts of comprehensible
input (Liang, Mohan and Early, 1998; Olsen and Kagan, 1992, as cited in Richards

and Renandya, 2002).



Employing the process-oriented writing approach, teachers of English are given a
chance to implement cooperative learning techniques in their teaching. The process-
oriented approach gives the students the opportunity to explore a topic in such pre-
writing activities as brainstorming, discussion, reading, debate and list making
(Raimes 1983). Such activities are best employed in a class where cooperative
learning is implemented. Moreover, once cooperative learning techniques are
employed in the writing classroom, the students' talk will be increased and varied
(Liang, 2002). Thus, the writing classroom will be student-centered, where students
have many opportunities to talk and interact with each other ; thus, their writing will
become more effective (Lynch, 1996). In like manner, the process approach can have
the same effect on making the students more active and the classroom more
interesting; furthermore, the classroom will be student-centered, too. Due to the fact
that writing cannot be taught in one way but in many ways, instructors of the writing

skill should vary their teaching methodology (Raimes, 1983).

Following this perspective, the current research does not focus on one writing
approach; however, it concentrates on all the writing approaches. As an illustration,
there are specia cases where writing teachers should coordinate writing approaches
(Kern, 2000). The most serious one is that when students have no Linguistic
Available Designs, defined as knowledge of vocabulary, syntax and the writing
system, writing teachers should vary their writing approaches to maintain a better
teaching methodology (Kern, 2000). For instance, writing teachers can initiate their
teaching with the product-oriented approach which is (teacher-centered) by which the
students will have Linguistic Available Designs (Ibid). At later stages, the writing

teachers can utilize another approach, such as the process approach which is (student-



centered) (ibid). Hence, instructors of the writing skill can move from one approach to
another, one at a time, during the semester. Such manipulation may enhance students

writing ability, therefore making them more active (ibid).

To further examine these techniques, the current study focuses on investigating the
benefits the students will obtain from the implementation of reading activities as an
input in the teaching of writing in a class where cooperative learning techniques are
employed. In addition, it examines how these strategies enhance their writing ability

aswell as their motivation to write.

1.1 Statement of the Problem

On the basis of previous research, of the four skills, writing remains the most difficult.
Most students dislike the writing course because they think it is difficult and time-
consuming to improve their writing skills. Moreover, the limited help obtained from
the writing class cannot make them write well. Thus, a major problem facing teachers
of English is how to motivate their students to write and how to make the writing
class more efficient and more interesting (Hinkel, 2004). Therefore, this research
attempted to find a solution for this problem by utilizing cooperative learning
techniques as well as integrating the language skills to teach the skill of writing to

university students.



1.2 Resear ch questions

This current research attempted to discover:
1. Will cooperative learning promote the teaching of writing?
2. Will the students be more highly motivated to write with the integration of

reading as an input and use of cooperative learning?

1.3 Aimsof the study

This research aims at improving the students ability to write by implementing
cooperative learning technigques in teaching reading with writing skills to third-year

students at University of Benghazi.

1.4 Scope of the study

This research was restricted to third-year students at the University of Benghazi. In
addition, the data collected focused on the skill of writing solely, meaning that no data

will concern reading, speaking, etc.

1.5 Methodology

The experimental method was most suitable for the purpose of this current research.

The appropriate type of experimental method was quasi-experimental. This type of

experimental method involves a pre-and-post test period to two groups of students:



the control group and the experimental group. These features were of great help to

enhance this current research.

Data were collected through a variety of instruments. First, samples of the students
writing were collected and judged (according to an objective standard) at two distinct
points in the research: at the outset, as a pre-test measure, determined the students
basic ability (in other words, to collect baseline data) as well as at the end of the
research. A questionnaire which measures the motivation of the students was also

employed.

Since the current research presents the teaching of writing as an integrated skill in a
class where cooperative learning techniques are employed, the following procedures
were carried out. The students were arranged into 3groups. Each group included 5
students. Three articles covering various aspects about the topic that the students are
asked to write about were given to each group. First, the students read these three
articles. Second, they tried to summarize these articles and discussed them together.
Third, after reading the articles, they were asked to answer a list of questions related
to these articles. Fourth, they engaged in brainstorming and added ideas as much as
possible. Finally, each one in the class started writing his essay. In fact, this current
research examines how this method influenced their ability to write interesting,

creative essays.



1.6 Organization of the Thesis

The first chapter introduces a background to the current study. It presents the need for
the integration of language skills in ESL classrooms where cooperative learning is
employed. The statement of the problem is presented along with the research

questions, the aim of the study and its limitations.

The second chapter introduces the implementation of cooperative learning techniques
in the ELT classroom. It presents the theories which underlying cooperative learning.
In addition, it highlights the elements and methods of cooperative learning. It
concludes with the discussion of some relevant research on implementing cooperative

learning.

Chapter three provides a theoretical background of teaching both reading and writing
skills. It introduces the various methods of instruction of teaching writing and reading
as either integrated or segregated skills. In addition, it highlights the integration of
teaching the writing skill with the reading skill. It concludes with the view of some

relevant research on teaching writing as an integrated skill.

Chapter four illustrates the methodology of the current research which is the
experimental method. It shows how the instruments for collecting the data (pre-and-
post tests, a questionnaire as well as observation techniques) are designed as well as

how the data were collected and analyzed.



Chapter five presents the analysis of the data that have been collected by the various
instruments. The statistical analysis determined if there was a correlation between the
pre-and-post tests. In addition, it traced the students progress during the research.
Moreover, the students motivations were determined by the analysis of the

guestionnaire.

Chapter six is the conclusion of the research and it presents recommendations relating
to the teaching of writing as an integrated skill. In addition, the methods of
cooperative learning, which are most suitable for ESL classrooms in Libya, are

explored.



Chapter Two

Teaching Writing

2.0 Background to Teaching Writing

There are two aspects which differentiate the teaching of second language (L2)
writing from other language skills. First, writing was regarded as a tool for practicing
handwriting, writing answers to grammar and reading exercises and writing dictation.
Second, since 1970s, theory and practice of L2 composition gradually developed. The
approaches of US native English speakers (NES) composition theory were utilized as
a basis of the theory and practice of teaching L2 composition (Reid, 2001, as cited in
Carter and Nunan, 2001). In the early 1980, as teachers of L2 composition started to
utilize the practice of NES composition, there was a shift from controlled writing to
guided writing. Teaching L2 writing was traditionally limited to structuring sentences
in answers to questions or by combining sentences. In other words, it concentrated on
producing a short piece of discourse through these types of prompts (ibid). In 1980s,
the expressive approach was a widely utilized well-known approach in NES
composition classrooms. writing was taught in a communicative classroom, where
writers expressed their feelings through a process of self-discovery (ibid). L2 writing

teachers endeavored to apply this approach in their teaching.

In English L2 pedagogy, nearly a decade |ater, the expressive approach was regarded
as a process movement (Zamel, 1982, as cited in Carter and Nunan, 2001). In fact, the
process approach to teaching writing (generating ideas, expressing feelings) concerns

individual development more than the product of their outcome (Reid, 2001, as cited

9



in ibid). According to Ried, both process and product approach to teaching writing
have deficiencies. The former puts no concentration on the students' voice; it hinders
the student writers creativity in that it focuses their writing on academic conventions.

The latter focuses solely on accuracy.

Ried discusses the changing practices in the teaching of writing at the beginning of
the twenty-first century, the focus of writing classes started to gradual develop and
shifting from traditional teacher-centered courses to more learner-centered courses.
The new pedagogy to teaching writing enhances the students' individualized process
to achieve a product. Reid emphasizes that focus on classroom community and
student responsibility through peer response activities, students selection of topics
and evaluation criteria as well as collaborative project writing are all essentia in
achieving students writing production. This is in keeping with Raimes' (1983) belief
that we cannot assume that writing has a fixed teaching approach, because there are
many approaches as well as there are teachers and teaching styles and learners and

learning styles.

Students need to read in order to have something to write it down; in other words,
writing is an offshoot of reading (Harmer, 1991). In the opinion of Harmer (2009),
writing can be utilized for a variety of purposes, ranging from being as a practice for
other skills to the teaching of writing in its own right in order that students become

better writers.

Harmer (2009), indicates the differences between writing for learning and writing for

writing. Writing for learning includes three writing activities. First, reinforcement

10



writing, which can be utilized to enhance the language being taught. Second,
preparation writing, which can be implemented as input for another course, as
preparation for other activities. For example, students may be asked to write their
opinion about a certain topic. During the following discussion, students may read out
what they wrote or they can use the thoughts they wrote down. Third, a writing
activity can be utilized to enhance language through role play or to improve speaking
skill. For instance, students may be asked to write a dialogue to act it out to the whole
class. In sum, these activities do not teach students to write but it enhances their other
skills through writing activities. The focus of these activities is on something else
such as language practice and not writing for its own right. While performing these
writing activities to accomplish the purposes of the other language skills, students

need a background on how to write.

Wkiting for writing is completely different from writing for learning (Harmer, 2009).
The purpose of writing for writing assists students to become better writers who later
can write in various genres. Teaching writing for writing is more than just teaching
students the aspects of handwriting, orthography (the spelling system) and
punctuation. It is also about assisting students to communicate real messages in
appropriate manner. To help students to become better writer, teachers have to play
different roles inside the classroom before, during and after student writing, because
students may face difficulty in expressing themselves on an assigned task (Harmer,
2009). Demonstrating, motivating and provoking, supporting, responding and
evaluating are all essential tasks which teachers have to perform inside the classroom

in order to get the best of students writing. These tasks are explained below.

11



Demonstrating:  writing conventions and genre constrains in specific types of
writing are drawn to students' attention by their teachers.

Motivating and provoking: during writing tasks, students may face difficulty in
thinking of words and having ideas to utilize in their writing. Thus, when teachers
spent much time in preparing activities that engage students in the given tasks,
students will not be stuck in their writing. Teachers have to provide their students
with ideas and vocabulary so their writing goes smoothly. In sum, once teachers
provide their students with words and ideas, motivation will be maintained inside the
classroom, and better writing will be facilitated.

Supportive: closely related to the teachers role as motivator and provoker is that of
supporter. Before, during and after the writing task, students are in need of someone
to support them, either providing them with words or the means which help them in
accomplishing their writing task. Once they are supported, then they can easily
overcome difficulties.

Responding: evaluating and responding are two main types of reacting upon students
written work. Reacting to the content and construction of their writing is a type of
responses to the students written work. Teachers may respond to the student activity
in the group so that students will be motivated and they will go on. By responding to
students written work, it does not mean that teachers evaluate their work as a fina
product, but it isakind of reassurance to the carrying out of their work.

Evaluating- when eval uating, teachers pinpoints the errors that students make in their
written work and give marks for the correct ones. Determining errors is regarded as a
learning opportunity for the student to learn from their faults. Giving marks to their
correct written work tends to act as a motivator. Once students are awarded for their

work, motivation will be maintained.

12



Teaching writing was viewed differently by both the expressive and cognitive
approaches ( Celce-Murcia and Olshtain, 2004). The expressive approach aims at
promoting self-discovery which regarded as an important issue in the development of
an educated person. Elbow (as cited in Celce-Murcia and Olshtain, 2004: 146) was
one of the leaders of the expressive movement who emphasized "fluency and power
over the writing act as major aims in the writing class. As a result, Elbow contributed
significantly to instructional approaches by encouraging writing activities such as

personal journals and dialogue journals'.

The cognitive approach, on the other hand, maintains thinking and process in writing;
writing was seen as a problem-solving activity. The cognitivist focuses on the process
of ESL, which consists of both peer work and teacher feedback. Flower was a

significant contributor to this approach who believes that " writing requires the ability

to work with higher-order thinking skills. The writer makes plans, considers the
context, chooses and generates alternatives, presents arguments-giving them the proper
support-and arrives a well-supported conclusion” (Celce-Murcia and Olshtain,

2004:146).

In the opinion of Blanchard and Root (1996), everyone has the ability to write. Writing
isaskill that can be practiced and mastered. Writing is like driving a car. If you want
to drive a car in another country, you're going to discover how the rules which govern
driving carsin that country differ from your country. Just as the rules for driving differ
from country to country, even writing conventions may change from language to
language. In this researcher's opinion, when we practice our writing, we master it;

having a communicative classroom where students have the chances to interact with

13



each other is what is required. Even though students of English may have five or six-
years of study, they may still lack correctness, clarity, and comprehensibility in their
written work. A communicative classroom can assist students in these aspects. (Rivers,

1981).

Writing has always been considered as an essentia skill in the teaching and learning of
English as Foreign Language (EFL) for many reasons. First, it enhances students
critical thinking, varies their ideas and develops their ability to summarize. Second,
writing improves learning by thinking, and smoothens the utilization of the target
language. However, most students find it difficult to get started when they are given a
task to write. Their deficiency lies in the inability to express their ideas in order to

reflect on the target language (Luchini, 2010).

Learning another language requires communicating with other people, understanding
and talking to them, reading what they have written and writing to them. In addition to
the previous requirements, theses are not the only reasons to include writing in the
syllabus in second-language teaching. The most essential reason that led to the
inclusion of writing as a skill in the ESL syllabus is that enhances students' learning
ability. How? First, it reinforces enhances what the students have been taught in other
skills, such as grammatical structures and vocabulary. Second, as they write, they have
a chance to be adventurous, that is to say, they will start applying what they have been
taught, maybe for the first time. Third, once they are involved with the new language,
they will make efforts to find out ideas and vocabulary and these efforts are of great

help to the development of their learning.

14



2.1 Approachesto Teaching Writing.

There are many approaches to teaching writing and no one can bind his teaching of
writing to one approach (Raimes, 1983). In addition, she presents the idea that no one
can tell you how to teach writing: It depends on the instincts of the teacher, when it
comes to which approach to follow in teaching, because there are many teachers with
various teaching styles and learners with unique learning styles. Each of the following
six approaches to teaching writing deals with some of the features in the following
figurel. The existence of different teaching styles led teachers of writing to utilize the

various features, which are identified in the following diagram.

Syntax content

sentence structure, relevance, clarity

sentence boundaries, originality,

stylish choices, et logic, etc. TheWriter's Process
Grammar l getting ideas,
Rulesfor verbs, getting started,

Agreement, articles, writing drafts,

Clear, fluent,
and effective

communication
of ideas

Pronouns, etc. revising.

\ Audience
Handwriting, V\ The reader/s
Punctuation, etc. / Pur pose

M echanics

Spelling The reason for writing
Organization word choice
Paragraphs, vocabulary,
Topic and support, idiom, tone

Cohesion and unity

Figure 1: Producing a Piece of Writing (Raimes, 1983: 6)
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The six traditional approaches to teaching writing include: the controlled to free
approach, the free-writing approach, the paragraph-pattern approach, the grammar-
syntax-organization approach, the communicative approach, and the process

approach (Raimes, 1983).

2 .1.1 Controlled-to-Free Approach

In the audio-lingual approach, in the late 1950s and early 1960s writing wasn't
taught as a skill in itself, but rather it was a tool for reinforcing grammatical and
syntactic structures. In the controlled-to-free approach, an approach that was used to
teach writing in audiolingualism, students are taught in sequence. First, they are
assigned to sentence exercises, then paragraphs to copy or changing questions to
statements, present to past, or plural to singular. In addition to that, they may be
asked to change words or clauses or combine sentences. All of the above exercises
facilitate students writing work and eliminate errors in their final product. Students
are given chances to practice free compositions after reaching a high-intermediate or
advanced level of proficiency. The focus of this approach is on the grammar, syntax

and mechanics. It puts emphasis on accuracy rather than fluency.

2.1.2 The Free-Writing Approach

The focus of this approach is on fluency and content. It encourages students to write
freely as long as they can, because it stresses quantity instead of quality. In other
words, the priority in this approach is much more concentrated on how much the
students write. Both organization and grammatical accuracy is gradually taught to

students after a long period of exposure to free writing exercises. The scoring
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procedure focuses on commenting on the ideas the writer expressed to the students

themselves may volunteer to read it out to the class.

2.1.3 The Paragraph-Pattern Approach

The concentration on the organization of a piece of written work is the priority of the
paragraph-pattern approach. People from different cultures perform different
organizational patterns in their writing as well as construction of communication
with each other. As a result, students have to be exposed to the English
Organizational features of a piece of writing; teachers have to assign exercises that
enhance this organization. Such tasks could be copying paragraphs, analyzing the
form of model paragraphs, putting scrambled sentences into paragraph order,
identifying general and specific topic statements, choosing an appropriate topic

sentence and inserting or deleting topic sentences.

2.1.4 The Grammar -Syntax-Organization Approach

Working on more than one feature in the composition diagram is the focus of the
grammar-syntax-organization approach. Teachers implement classroom writing
activities that lead students to have knowledge of organization, grammatical accuracy
and syntax. For instance, to write a clear instruction on how to operate a dishwasher,
the writer will need to know some appropriate vocabulary, simple forms of verbs and
sequential words such as first, then , finally, and sentence structure likes like
"when...... , then....." . All of the above activities will be practiced for the first time.
This approach helps students to notice the correl ation between what they are trying to
write and what they need to write. In other words, it tends to provide students with

different forms that are needed to convey messages in a piece of writing.
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2.1.5 The Communicative Approach

According to the communicative approach, students will be taught to determine the
purpose of a piece of writing and the audience for it. This approach creates a redl
atmosphere inside the classroom and it enhances students' critical thinking towards
these two vital questions. Why am | writing this? and Who will read it? Before the
advent of the communicative approach, the teacher himself was the audience for
students writing. However, some teachers feel that writing will be enhanced in areal
communicative classroom, where students feel that they do areal communicative act.
In this approach, teachers are not the only audience for the students, but instead,
students themselves are the audience of their writing. The teacher will pass ones
work to the others, and then, the student will not only read it but also making notes,

rewriting it in another form and responding to it.

2.1.6 The Process Approach

Besides determining the purpose of the writing and the audience for it, the process of
writing is highly essentia in the process approach. The focus of this approach is not
the final product of students writing work; this approach concentrates concentrations
on the process that one goes through in order to write a piece of writing, particularly
the way he gets started. One of the advantages of this approach is that it gives
students enough time to go through the process of his writing and along with the
discussions between students with their teachers and the prewriting activities
(reading, debating, brainstorming and list making), students will discover new idess,
new sentence types and new words as he plans.

Teachers who implement such an approach in their classroom provide their students

with two essential supports: it gives students enough time to do the above prewriting
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activities and it enhances their thinking with enough background about the assigned
writing task.
In sum, Raimes indicates that all of the above approaches:

They stem from the basic assumptions that writing means writing

a connected text and not just single sentences, that writers write

for a purpose and a reader, and that the process of writing is a

valuable learning tool for all our students (1983: 11).

All the above approaches do overlap. It's rare to find a teacher who only bonds his
teaching to one approach. As an illustration to this, a teacher who utilizes a
communicative or process approach will still be in need to implement features from
the other approaches, for example, model paragraphs, controlled composition, free
writing, sentence exercises, and paragraph analysis are all essential writing activities

that enhance students' writing.

2.2 Current English Writing Approaches

Teachers of writing must have feedback in how to deal with many writing issues
related to the scoring protocol of the students' early drafts, dealing with each step in
the process of their composition, evaluating their writing work according to its
context as well asits purpose (Y an, 2005). In recent decades, the role of many writing
approaches, including the product approach of 1970s and the more recent process and
genre approaches was to explore such writing issues. English teachers must enhance
their feedback on the rationales and critiques of these approaches in order to be more
effective writing instructors (Y an, 2005). The following are the most recent and the

widely utilized approaches to teaching writing.
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2.2.1 The Product Approach

From the 1940s through the 1960s, the product approach predominated most writing
instruction. Its teaching lacks two aspects. how to addresses a particular audience and
how to achieve a particular communicative purpose. The product approach focuses on
grammar study, error analysis, practice in reworking problematic sentences or
combining short sentences into complex sentences. It puts greater concentration on
larger patterns of organization in students writing. At the paragraph level, attention is
given to arrangement of topics and supporting sentences, inductive and deductive
patterns to achieve particular functions such as, comparison and contrast, illustration,
definition and so on. The attention of teaching at the essay level is given to the
organization of the essay (introduction, body paragraphs and the conclusion) in the

four modes of description, narration, exposition and argumentation (Kern, 2000).

Nunan indicates that "Broadly speaking, a product-oriented approach, as the title
indicates, focuses on the end result of the learning process- what it is that learner is
expected to be able to do as a fluent and competent user of the language”. (1991:86)
According to Nunan, teachers who implement such an approach perform many
activities, at the level of the sentence that engage students in copying and
transforming models of correct language. The 1960s and 1970s course books held a
belief that students could not compose a coherent paragraph unless they mastered

proper sentence construction (ibid).

The focus of this approach is said to be on the final product of student' writing (Yan,
2005). When it comes to the measuring of students writing tasks, it puts a lot of

emphasis on criteria of vocabulary, grammatical use and mechanical considerations
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such as spelling and punctuation as well as content and organization (Brown, 1994, as
cited in Yan, 2005). According to Raimes (1983), students are assigned to write
something and then the teacher collects it either corrected or with the errors

highlighted so the students do the corrections and then give it back to the teacher.

There has been much criticism against this approach, because it ignores the practical
processes that students undergo through before they hand in their final product, and it
requires constant error correction, which effects both students' motivation and self-
esteem. Although the product approach does not prepare students to be the best
writers, it has some credibility, in that there will be a final product that has paid

attention to grammar, spelling and punctuation (Y an, 2005).

There are six main assumptions and features of the product approach (Richards,
1995). (1) Students have specific needs either for institutional writing (research
articles, different genres of essays, paragraphs, and standardized official letter.. etc.)
or persona writing; (2) The aim of this approach is to prepare students to be able to
produce different kinds of written texts in different contexts, such as
educational/institutional or personal contexts;(3) Different grammatical rules and
rhetorical patterns are presented in a variety of model compositions, so that the
students will benefit from them in their own writing; (4) Teachers of this approach
focus on giving students more correct sentence structure tasks, a vital factor in
writing; (5) Elimination of making sentence structure errors in writing are done by
providing students with model writing compositions to follow or controlling what
students write to prevent them from making errors; (6) Students are also taught the

mechanics of writing: handwriting, capitalization, punctuations and spelling.
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In sum, the product approach focuses on preparing students to be able to produce
different kinds of compositions and prevents students from making errors.

The pupil does not learn from his mistakes. If he did, the most

mistakes he made, the more he would learn. Common experience,

however; proves that the pupil who makes the most mistakes is

the one who has learnt and will learn least. In theory no mistake

should ever appear in writing, though it must be admitted that this

ideal is unattainable in practice (Bright & McGregor, 1970: 130).

Besides the main assumptions and features of this approach, Richards also outlines
the techniques utilized in this approach. Students are taught gradually: they start with
controlled writing tasks and gradually move to free writing once they have memorized
the structures to be followed (1995). Such techniques include: (1) Minor changes and
substitutions on modal compositions are practiced by learners, (2) Expanding an
outline or summary; (3) Constructing paragraphs from tables; (4) Constructing a text
out of answering a set of questions; (5) Sentence combining: developing complex

sentences following different rules of combinations (Richards, 1995).

In addition to the above techniques, Editor presents some of the stages which learners
go through while writing with the product approach (2004).
Stage one

Model texts are read, and then features of the genre are highlighted. For example, if
studying a formal letter, students attention may be drawn to the importance of

paragraphing and the language used to make formal requests.
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Stage two

This consists of controlled practice of the highlighted features, usually in isolation. So
if students are studying a formal letter, they may be asked to practice the language
used to make formal requests, practicing the ' | would be grateful if you would...'
structure.

Stage three

This stage is highly essential. It is the organization of ideas stage. Those who favor
this approach hold the belief that the organization of ideas is more important than the
ideas themselves.

Stage four

It is the end-result of the learning process. Students choose from a choice of
comparable writing tasks. Individually, they use the skills, structures and vocabulary
they have been taught to produce the product, to show what they can do asif they are

fluent and competent of the language.

2.2.2 The Process Approach

There was a shift from texts to writers in the teaching of writing to ESL/EFL during
the 1960s. That is to say, instead of focusing only on the structure of the language, the
process approach has come to develop students writing ability so they can be real
writers (Kern, 2000). It was believed that Students' writing ability was not directly
enhanced through the implementation of the product approach (Braddock, Lloyd-
Jones, and Schoer, 1963, as cited in Kern, 2000). The primary aim of the process
approach is to enhance students creativity, and then to guide them through the
process of reformulating and refining their writing .The teaching of the product

approach is deductive, that is, the teacher gives the students a new concept, explains it
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and then has the students practice using the concept and it is also teacher-centered.
The process approach, on the contrary, the teaching was inductive, that is, the teacher
presents students with many examples showing how the concept is used and it is
student-centered, meaning that the students assume a greater control over what they
write, how they write and evaluate their writing and becoming less dependent on the
teacher and working collaboratively (Kern, 2000). " It was recognized that competent
writers do not produce final texts at their first attempt, but that writing is a long and
often painful process, in which the final text emerges through successive drafts"
(Nunan, 1991:87). According to Nunan, the product approach will not foster student
creativity.

The following table illustrates a clear comparison between the product and the process

approaches. It is presented by Editor, 2004:

Product Approach Process Approach
I mitate model text Text asaresource for comparison
Organization of ideas more important I deas as starting point

than ideas themselves
One draft M or e than one dr aft
Features highlighted including controlled  More global, focus on purpose, theme, text type.
practice of those features
Individual Collaborative
Emphasis on end product Emphasis on creative process

Table 1 Comparison Between The Process and The Product Approaches (2004)

The process approach includes many stages; these stages should not be performed in a
linear manner, that is , when students start revising their work, they may go back to
the brainstorming stages as to change something already written and add a new idea (|
Editor, 2004).

Stage one

Generating ideas by brainstorming and class discussion.
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Stage two

Students extend ideas into form, and judge quality and usefulness and ideas.
Stagethree

Students organize ideas into a mind map, spider gram, alinear form, (for example, the
familiar outline with Roman numbers and letters ). This stage enhances the students
structure of the essay.

Stage four

Students write the first draft. This can be done in pairs or group work.

Stage five

Drafts are exchanged, so that the readers evaluate each other's work.

Stage six

Drafts are returned and improvements are made upon peer feedback.

Stage seven

A final draft iswritten.

Stage eight

Students once again exchange and read each other's work and perhaps even write a

response or reply.

In conducting the process approach, teachers focus will be on quantity rather than the
quality of students composition. They first aim at encouraging students to get ideas
out on paper. They also promote students' collaborative work as a way of fostering
their motivation. Teachers of this approach have a variety of classroom techniques.
One of these is conferencing. The aim of conferencing is to encourage students to
have a group discussion about their first draft, so that their ideas will be enhanced

(Nunan, 1991). Other aims of the teachers in the process approach are giving students
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enough time to express their own personal meanings by implementing various types
of feedback for revision including peer review and teacher-student conference (Zeng,
2005, as cited in Gao, 2007). In addition, the major element of the process approach is
both " the students awareness and teacher intervention™: the former indicates the
consciousness of the nature of writing as a process and the latter remarks the teacher-
student and student-student relationships (Susser, 1994, as cited in Gao, 2007).
According to Murray (1980, as cited in Richards, 1995), there are three stages in
writing: rehearsing, drafting and revising. In the rehearsing or prewriting stages,
students work on finding an appropriate topic and its ideas, thinking about the topic,
letting ideas interact, develop, and organize themselves, thinking about the audience
and the purpose of the writing task. Students start putting their ideas onto paper in the
drafting stage. In this stage, students may keep going back to the rehearsing stage, so
that they may add ideas to their first draft. In the last stage, revising, students evaluate
their work and they may make some deletions or additions as necessary. Raimes states
that this stage can occur at any time in the composing process(Raimes, 1985, as cited
in Richards, 1995).

Badger and White (2000), indicate that the process approach " is widely accepted and
utilized ,because it alows students to understand the steps involved in writing, and it
recognizes that what the learners bring to the writing classroom contributes to the
development of the writing skill"(as cited in Gao, 2007). In addition, ' the process
approach is the considered the most successful approach in the history of pedagogical

reform in the teaching of writing.
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2.2.3 Genre Approach

the emergence of the genre approach was in the 1980s (Y an, 2005). By implementing
such an approach, student will get benefits, because this approach allows them to be
exposed to different kind of genres that lead them " to be able to operate in a variety
of genres and to address a number of different audiences, producing written work of a
high standard" (Harmer, 2009: 86). The process approach had been criticized due to
its ignorance of the importance of both the purpose and social context of a piece of
writing (Badger and White, 2000, as cited in Yan, 2005). As a result, "the genre
approach shows a powerful response to the deficit of process models’ (Gao, 2007). In
contrast to the process approach, the genre approach puts a great emphasis on the
purpose and social context of the piece of writing. In addition, it stresses the teaching
of particular genres students may need in the social communication of their life (ibid).
With this approach, students are given opportunities for enhancing their individual
creativity and provided with activities which assist them to fully understand the
characteristics of the target genre (Kim & Kim, 2005, as cited in Gao, 2007). The
philosophy behind such individual creativity is" that writers not only write of their
own choice, but also in different contexts, for different purposes, and in different
ways' (Zeng, 2005, as cited in Gao, 2007). However, this approach has been criticized
because of its neglect of the value of the process needed to produce a text and it
presents learners as performing a passive role (Badger& white, 2000, as cited in Yan,
2005). In sum, such an approach has not appeared to replace the process approach, but
rather it demands a more balanced approach to teaching ESL/ EFL writing (Kim &

Kim, 2005, as cited in Gao, 2007).
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Current approaches to the teaching of writing are complementary (Yan, 2005).
Raimes states that 'there is no answer to the question of how to teach writing, because
there are as many answers as there are teachers and teaching styles (1983: 5). Editor
remarks that which approach to implement depends on the teacher and the genre of
the text, because certain 'genres lend themselves more favorably to one approach than

the other' (2004).

2.3 Implementing Reading asan Input in Teaching Writing

Raimes states that " readings can do far more in the teaching of writing than simply
provide subject matter for discussion and for composition topics' (1983:50). Reading
is an important role in teaching writing and it enhances students' vocabulary. Harris
concurs with Hedge: " reading and the consideration of written texts should form an
important part in teaching writing" (Harris, 1993:81 as cited in Tan, 2009). He states
that reading is highly important in teaching writing skill. Raimes indicates that if
students have little opportunity to master the target language because it is not spoken
outside the classroom environment, then reading is the only means by which it assists
them to be exposed to unlimited amounts of the language. She also remarks that the
more they read, the more they become familiar with the new aspects of the language,
such as, vocabulary, idioms, sentence patterns, organizational flow and cultural

assumptions of native speakers of the language (1983).

As reported by Vacca, Vacca and Gove (1991:137-138) as cited in Tan, (2009),
writing and reading are correlated: good readers are good writers and vice versa. In

addition, they also remark that students who write well read more. Jang, (2006),
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presents the idea that through learning the text for the purpose of writing, student will
receive at least three benefits. First, students may face difficulty when writing about
unfamiliar topic and that is because they don’'t have enough background about the
given topics. Thus, through reading a text that is related to the topic which they want
to write about is of great value to enhance their background knowledge so they will
write a good composition. Second, many students lack the knowledge of how to
arrange sentences in a paragraph, even though they can write good sentences. Thus,
they need to have a background of the linguistic and logical links between sentences
and this can be achieved through reading passages. Finaly, there are some activities
by which students can have some knowledge about the organization of the essay.
Teachers may ask students to read a whole passage and then ask them to discover
sentences that best express the main idea of the text and the supporting details given

to develop the main idea (Jiang, 2006).

Raimes indicates that students can be asked to work with the text or from the text.
When students work with the text, they will have knowledge about the writers' choice
of words and they will know how to arrange their sentences by having knowledge of
cohesive links, punctuation, grammar, sentence arrangement and organization.
Summarization, reaction and speculation are mastered when student worked from the

text. These activities are discussed below.

Summarization: this activity is considered to be a mgjor goal of language-learning

process. Students are asked to read a passage and then understand its meaning and

rewriteit into their own words.
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Reaction: discussion isameans of reacting upon a given text. Students are allowed to
open discussion about stories of their own experience. Students will get interested
while discussing controversial issues. They are asked, then, to write about what they
have already discussed. Reactions can be generated through reading in two ways:. the
teacher can select passages that are related to the given topic which students want to
write about; or students are asked to write their own opinions, instructions, etc, so that
other students are asked to react to them.

Speculation: through speculation, students are encouraged to think beyond the given
text. Some questions are asked to the students, so that answering such questions will
maintain a communicative discussion. Besides speculation, various activities are
implemented for the sake of speculating upon the text itself, referring to its content,
context, organization, and the writer's choice of words and syntax.

In the traditional foreign language curriculum, reading was seen as an essential rolein
the process of teaching writing." Reading, talking and writing are relatively distinct
phases of a linear instructional sequence” (Kern, 2000:131). Students are asked to
prepare the lesson before class time. They read articles, of their own choice, related to
the topic that they want to write about the next time they meet, so that they, then,
discuss it in the class together and after that, they are assigned to a writing task, such
as an essay. As you can see, there is a linear relationship between reading, talking

and writing as seen in (figure 3).
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Figure 2: Traditional Linear Relationship of Reading- Talking- Writing (Bailey and Nunan, 2004



According to this traditional curriculum, reading and writing were preferred to be
done at home, so that more time will be reserved for oral communication. Speaking
was seen as a primary cooperative activity in this traditional modal. Students are
given enough time for a cooperative discussion, so that their input will be enhanced,
and, thus, students will have something to write down. Such a linear instructional
sequence, however, has drawbacks. Teachers of this model neither instruct students
what is appropriate for reading before class, nor do they administer the process of
students writing, because reading and writing are chiefly completed at home.
Students need to be taught the kind of reading that relates to what they're going to
write about, so that their writing will be enhanced : " Writing requires reading for its
completion, but also teaches the kind of reading it requires" (Lodge, 1977, as cited in

Kern, 2000: 171).

In literacy-based teaching, the writing curriculum presents a powerful response to the
deficit of the traditional writing curriculum. In the traditional curriculum, writing and
speaking were seen as difficult tasks, because students are asked to do such tasks
individually outside the classroom without having any instruction on what to read and
the process by which they are going to write their essay. To overcome such
difficulties, a modern teaching curriculum tends to implement reading and writing
activities inside the classroom, and it permits such activities to be done both
individually as well as collaboratively. The relationship between reading, speaking
and writing is overlapping (see Figure 4). The teachers may initiate their lecture with
speaking activities and then ask their students to read and then write. Otherwise,

students may write while reading and their writing may be in a form of taking notes
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while reading so that after finishing, they use their notes for later discussion and then

they write their own essay (Kern, 2000).

Figure 3: The Relationship of Reading-Talking and Writing in
a Literacy-Based Curriculum (Bailey and Nunan,2004)
In sum, reading plays an important role in enhancing students writing. By
implementing reading activities inside the classroom, in the teaching of writing, not
only will students' reading comprehension and vocabulary acquisition be improved,

but also their writing style will be developed.

Brookner also emphasizes the importance of reading in teaching writing. She
states that to write, you need first to read; " writing is an offshoot of reading' (as
cited in Fowler, 2006).Bailey and Nunan (2004), also, indicate that interaction,
such as when students interact with each other about a given text before, during

and after writing will encourage learners to be effective writers (2004).

2.4 Relevant Research

It has been widely accepted that the utilization of reading as an input in the teaching of

writing is of great benefit to the enhancement of students writing production. The



following research illuminates the benefits of integrating reading as an input in the

teaching of writing.

With the increasing emphasis on English, great advances have been made in college
English teaching in China. Research has shown that the integration of teaching reading
with writing as well as the integration of writing and speaking promotes a more
effective method of teaching writing. In fact, language skills reinforce each other: we
learn to speak from what we hear, and we learn to write from what we read. Such
advances in teaching approach enhance Chinese students ability to write in an

academic way (Jiang, 2006).

It has been recently recognized in China that the weakest communicative skill in
English is writing. In the past three years, the average college English test (second-
year- university students) is 7-8 out of 15, and half of the students actually failed this
part. In response to this result, the National Examination Committee for the test
declared that those who fail in the writing section cannot pass the exam as a whole.
Therefore, there has been a transition from a product-oriented approach to a process-
oriented approach. The process-oriented approach gives an opportunity to utilize
reading activities as an input in teaching writing. By applying such an approach, the
students scores of writing test were improved. Thus, it increases the efficiency of the
writing class and stimulating the students' interest and motivation. In fact, such an

approach is highly recommended by Chinese college teachers (Hao, 2002).

There was a transition from a traditional, teacher-directed, skills-separate curricular

model to a more learner-directed, content-based and integrated skills model in
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Malaysian colleges. This transition was in response to the lack of students ability to
learn the language in a meaningful way. Malaysian ELT instructors were happy to
note that the teachers of English commented positively on the improved study skills
of their students. They stated that the students become more academically prepared
and more successful with the student-directed learning model and integrated skills
model by which teachers can use other skills as input in teaching writing (Wilhelm,

1997).

Teaching writing as an integrated skill with reading (as an input) is a successful and
effective teaching and learning technique that promotes students' ability to write. This
technique has been utilized by Japanese university professors. The most common
problems that confronts teachers of writing does not lie so much on what to ask
students to write about; the difficulty is more on how to motivate the students to write
interesting and effective essays. Therefore, Japanese professors began to teach writing
with other skills to Japanese university students learning English in order to promote
their ability to write well. They discovered that students' end-product was much better

(B-1keguchi, 1997).

Teaching writing through reading has become an essential pedagogical instrument
which may be the basis for successful academic writing. Escribano has discovered
that university students at Madrid Polytechnic University have performed better with
the teaching of writing through reading. He has implemented the text-centered
approach in teaching writing in his trainings. He has concluded that through reading,
students have opportunities to form a well-organized and well-written piece of writing

(1999).



Chapter Three

Cooperative Learning

3.1 Introduction

According to what Montagu states in his book ' The Human Revolution’, cooperation
leads to better work in many aspects of life. The initiation of implementing
cooperative learning into classroom teaching finds its roots in the 1970s when the
United States began to design and study cooperative learning models for classroom
context (Kessler, 1992 as cited in Liang, 2002). Now, cooperative learning is applied
in aimost all school content areas and, increasingly, in college and university contexts
all over the world (Johnson & Johnson, 1989, Kessler, 1992 as cited in Liang, 2002).
Such an approach to teaching is considered to be the best the option for al students
because it emphasizes active interaction between students of diverse abilities and
backgrounds (Nelson, Gallagher and Coleman, 1993, Tsai, 1998; Wei, 1997; Yu,
1995, as cited in Liang, 2002). To successfully implement cooperative learning, see

Appendix H, page 140, for frequently asked questions.

By applying cooperative learning, students learn more and retain information longer
(Beckman, 19990; Mclnnerney & Roberts, 2005; Slavin, 1980, 1983; Totten Slls,
Digby, and Russ, 1991, as cited in Frey and Fisher, 2008). " students who work in
collaborative groups are more satisfied with their classes, complete more
assignments, and generally like school better” (Johnson and Johnson, 1991;

Summers, 2006 as cited in Frey and Fisher, 2008: 62).
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The way students interact with one another is a neglected aspect of instruction;
because time is devoted to assisting teachers in how well they interact with one
another, how they prepare material as well as the interaction between students and
materials. Less attention was given to the appropriate way of interaction between

teachers and students (Johnson and Johnson, 1994).

Competition, working individualistically and working cooperatively are three basic
ways of interaction: students can compete with each other, work individualistically
toward a goal without paying attention to other students, or they can work
cooperatively. Of the three interaction patterns, competition was the most dominant
aspect of interaction between students: which one tries to do better than the other one.
Cooperation among students who celebrate each others' success, encourage each
other to do better work and learn to work cooperatively was rare in the whole world.

In the last decade, EFL/ ESL teachers started to have an interest in utilizing
cooperative learning activities which will be presented in later parts of this chapter.
Implementing cooperative learning led to the promotion of students' learning ability;
it turns the class into a more dynamic classroom interaction; less teacher talk;
increased student talk; more varied student talk, a more relaxed atmosphere; greater
motivation; more negotiation of meaning and increased amounts of comprehensible
input (Liang, Mohan, & Early, 1998; Olsen & Kagan, 1992, as cited in Liang, 2002).

The roots of cooperative learning can be traced as far as the seventeenth century.
Many educational theorists held the belief that cooperative learning is highly essential
in the learning process. Comenius in the seventeenth century; Rousseau in the
eighteenth century; Pestalozzi in the nineteenth century and Dewey in the early

twentieth century. In addition, according to Piaget and Vygotsky's devel opmental
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theories, the discussion which occurs between groups and in joint problem solving

are highly vital in the learning process (Slavin, 1995, as cited in Chafe, 2007).

Jacob (1999) stresses that cooperative learning led to students' academic achievement.
To have such an achievement, there are certain conditions by which the achievement
benefits of cooperative learning will be enhanced. Such conditions are "the process of
elaborative rehearsal of the material, support from team members, and constructive
controversy among students increase the achievement benefits of cooperative

learning” (Johnson & Johnson, 1985,as cited in Jacob, 1999:14).

In fact, there are some theories which underline cooperative learning. For instance,
cognitive theories (e.g., Piaget, 1926; Vygotsky, 1978) assert that the interaction that
takes place between peers enhance students learning within cooperative learning
groups. Vygotsky's work notes the benefits of cooperation within group work,
because at the end, students' individual work will be enhanced once they cooperate
with each other in the pre-activities which are assigned by the teacher ( 1978, as cited
in Liang, 2002). In like manner, Piaget's work stresses the advantages of cognitive
conflicts among students, and such conflicts lead students to higher-quality

understandings.

Many teachers around the world think that they apply cooperative learning in their
classroom, however; they don't know that there are severa differences between
working in traditional groups and working cooperatively. A cooperative group is
completely different from the traditional group work as can be seen in the following

table (Johnson, Johnson & Smith, n.d).
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Traditional Learning Groups

Focus ison individual
performance only.

Group members compete with
each other and withhold
information -- "If you succeed, |
loose."

Only individual accomplishments
are rewarded.

Assignments are discussed with
little commitment to each other's
learning.

Individual accountability only -- |
don't care if the other membersin
the group learn.

Social skills are assumed or
ignored.

One person often "takes charge"
and does all the work.

No processing of how well the
group is functioning or the quality
of itswork.

Little or no attention to group
formation (students often select
members).

Groups typically large (5-10
members).

Teacher ignores groups.

Cooper ative L ear ning Groups

Focus is on group performance.
Each group member believes that
they cannot succeed unless the
other members of the group
succeed (and visa versa) -- If you
win, | win!"

Group as well asindividual
accomplishments are rewarded.

Group members help, assist,
encourage, and support each
other's efforts to learn.

Both group and individual
accountability.

Members hold self and others
accountable for high quality work.

Teamwork skills are emphasized -
- members are taught and
expected to use collaborative
skills.

Leadership shared by all
members.

Students have time and are given a
procedure to analyze how well
their groups are functioning, how
well they are using the appropriate
social skills, and how to improve
the quality of their work together.

Teacher assigns students to
heterogeneous groups.

Groups aretypically small (3-5
members).

Teacher observes and intervenes
when necessary.

Table.2 Traditional Versus Cooperative Groups (adapted by Johnson, Johnson & Smith. n.d)



3.2 Definitions of Cooper ative learning

There are severa educational theorists who defined cooperative learning. Cooperative
learning is that students are taught cooperative skills to work together and learn from
each other (Freeman, 2000). In addition, he indicates that what makes cooperative

learning valuable is the communication between the teacher and the students.

Olsen and Kagan define cooperative learning as. "Cooperative learning is group
learning activity organized so that learning is dependent on the socially structured
exchange of information between learners in groups and in which the learner is held
accountable for his or her own learning and is motivated to increase the learning of
others' (1992:8). Cooperative learning is to enhance students' communicative learning
ability by implementing structured group learning activities. In addition, student's

participation in such activities will be promoted (Ibid).

Cooperative learning is considered to be an extension of communicative language
learning (Richard & Rodgers, 2001). Cooperative learning increases mutual
hel pfulness in the group as well as it enhances students' learning ability. Furthermore,

it maintains participation of al group members (Richards and Renandya, 2002: 52).

Jacob states that Cooperative learning is a diverse group of instructional methods in
which students in small groups cooperate with each other to achieve academic tasks
(1999). Jacob and etal (1997) maintain that "with cooperative learning, students work
together in group whose usual size is two to four members. However, cooperative
learning is more than just putting students into groups and giving them something to

do. Cooperative learning principles and techniques are tools which teachers use to
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encourage mutual helpfulness in the group and the active participation of all
members'. Richards and Rodgers state that: " Cooperative language learning (CLL) is
part of a more general instructional approach also known as collaborative learning
(CL). Cooperative learning is an approach to teaching that makes maximum use of
cooperative activities involving pairs and small groups of learners in the classroom"

(2001:192).

According to Olsen and Kagan (1992:8), cooperative learning is: "Group learning
activity organized so that learning is dependent on socially structured exchange of
information between learners in groups and in which each learner is held
accountable for his or her own learning and is motivated to increase the learning of
others' (as cited in Richards and Rodgers, 2001:192).Dishon and O'Leary (1984:10)
define cooperative learning as. " a model for teachers to use to teach the skills
necessary for effective group work. Cooperative learning is a systematic model for
hel ping teachers implement and work with groups so that students will consistently
learn their subject matter, complete tasks, include all their group members in their
work, resolve group problems with minimal teacher assistance, resolve differences

among themselves, and enjoy the process of working together".

Johnson & Johnson (2008:10) presents cooperative learning as " an accepted and
often preferable instructional procedure of all level of education. What makes
cooperative learning distinctive is the mutual helpfulness between group members
and the communication between the teacher and the students (Laurcen-Freeman,

2000).
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3.3 Elements of Cooperative L earning

To make cooperative learning more productive and successful, a number of
researchers and practitioners have identified five essentia following features
necessary when students collaborate with one another. The features should be
considered in any collaborative learning task (Johnson, Jonson, & Smith, n.d, as cited
in Frey & Fisher, 2008).

1. Positive Interdependence

2. Individual Accountability

3. Face to Face Interaction

4. Interpersonal and Small Group Skills

5. Group Processing

3.3.1 Positive | nter dependence

Positive interdependence occurs when group members feel that they sink or swim
together: what helps one member helps al and what hurts one member hurts all.
Positive interdependence is considered to be the most essential feature that makes
cooperative efforts more productive than competitive and individualistic efforts

(Richards and Rodgers, 2001).

Having insurance upon successful positive interdependence within each group, you
must build a mutual support within the group. For instance, students may produce a
single essay. In addition, each member of the group offers a unique contribution to
the joint effort and must be important to the overall success of the attempt (Frey &

Fisher, 2008).
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There are four ways of structuring positive interdependence within a learning group
(Johnson and Johnson, 1994) (1) positive goa interdependence, (2) positive reward
interdependence, (3) positive resource interdependence, and (4) positive role
interdependence. In positive goa interdependence students have to realize that they
share a common goal. Teachers maintain such arealization by making group goals as
apart of any lesson plan: she/he asks students to learn the assigned material and make
sure that all your group mates learn the assigned material. Therefore, they will
believe in that they sink or swim together. With positive reward, students celebrate
interdependence. All group members will have the same reward once they achieve
their shared goal. For instance, teachers give joint rewards to their students, (if all
group members score 90% correct, each receives 5 bonus points). Marks or rewards
are given to the students as :(1) a group grade for the overall production of their
group, (2) an individual grade resulting from tests, and (3) bonus points if all
members of the group achieve the criterion on the tests. Regular celebration of group
efforts and success promote the quality of cooperation. In order for teachers to
maintain positive resource interdependence, each group member has only a portion of
the resource, information, or materials necessary for the task to be completed; all of
these resources have to be combined for the group to achieve its goal. For instance,
teachers may ask each group to write an essay, and when they finish writing their
essay, al group members will be rewarded for the efforts exerted by all of them. In
addition, teachers ask each group to write the assigned essay in one paper, to sustain

cooperation between group members.

The fourth way to achieve positive interdependence is with positive roles. All group

members will be assigned to a complementary role: each member in a group will
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have a different role from his group mates, and his role will be as a complement to
the others' roles. Students have to perceive that all of their roles in the same group are
highly essential to the accomplishment of the assigned task: they complete each
other. Such roles may be as reader, recorder, and checker of understanding and
encourager of participation. Without positive interdependence, students sometimes
fall into the trap of "hitchhiking" (where they let one student do all the work for them)

or of being offtask (Cohen, 1994, as cited in Liang, 2002).

3.3.2 Individual Accountability

Each member in the group is responsible for his own and his teammates learning and
makes an active contribution to the group (Liang, 2002). Therefore, there is no

hitchhiking for anyone in ateam (Kagan, 1990, as cited in Liang, 2002).

Both group and individual performances are highly essential in the process of
achieving individual accountability, by assigning each student a grade for histher
portion of a team project or by calling a student at random to share with the whole
class, with group members, or with another group (Richards and Rodgers, 2001).

There are a number of ways which led to the accomplishment of individual
accountability: random selection of student papers if each student was doing work
within the group and random oral or written quizzes Kagan, 1989 as cited in Liang,

2001).

"What children can do together today, they can do alone tomorrow" (Let Vygotsky,

1962, as cited in Johnson & Johnson, 1994). Each member in the group has to
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contribute in completing the assigned task and it is their responsibility to know each
others needs, in terms of assistance, support and encouragement. In addition, they
have to know that they cannot hitchhike on the work of others (Johnson & Johnson,

1994).

In order to ensure that each student is individually accountable to do his fair share
during the group work, teachers need to assess how much each individua is
contributing to the group's work, help groups avoid redundant efforts by members,
and ensure that each member isin charge of the final outcome (Johnson and Johnson,
1994). The following are common ways for structuring individual accountability: (1)
The smaller the size of the group, the greater the individual accountability may be,
(2) Giving an individual test to each student, (3) Randomly examining students orally
by calling on one student to present his or her group's work to the teacher or to the
entire class, (4) Observing each group and recording the frequency with which each
member contributes to the group's work (5) Assigning one student in each group the
role of checker. The checker asks other group mates to explain the reasoning of their
answers and (6) having students teach what they learned to someone else (adapted

from Johnson and Johnson, 1994).

In sum, students, first, learn knowledge, skills, strategies, and procedures in a
cooperative group. Second, they apply the skill, strategy and procedure alone to
demonstrate their personal mastery of the material. Students learn it together and then

they perform it alone (Johnson and Johnson, 1994).



3.3.3 Faceto Face Interaction

Each member in the group enhances other group mates productivity by assisting,
supporting and encouraging efforts to produce. Within the group, the students explain
and discuss, and teach what they know to teammates. Instructors structure teams so
that members sit knee to knee and talk through each aspect of the tasks they are
working to complete and should teach one another, check each other's understanding

and discuss concepts and ideas cooperatively(Fisher and Frey, 2008).

According to Johnson and Johnson (1994), there are a number of activities that foster
face to face interaction: (1) Individual provides each other with efficient and effective
assistance, (2) Teammates exchange needed resources, such as information and
materials, (3) Teammates provide each other with feedback in order to improve their
performance, (4) Teammates challenge each other's conclusions and reasoning in
order to promote higher quality decision making and greater insight into the problems
being considered; and (5) Teammates influence each other's efforts to achieve the

group's goals.

3.3.4 Interpersonal and Small Group Skills

Groups cannot function effectively if members do not have and apply the needed
social skills. Skills such as leadership, decision making, trust building, active
listening, and conflict management must be taught because students are not born
instinctively knowing such skills (Frey & Fisher, 2008; Schutz, 1999, as cited in
Liang, 2002). Johnson & Johnson (1990:26) maintains that students must be taught

these skills, because if group members lack the interpersonal and small-group skills
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to cooperate effectively, cooperative learning would not be productive (as cited in

Liang, 2002).

Johnson , et a (1990) suggest that the interpersonal and small group skills could be
taught through a number of means. First of all, setting a social skills goal along with
the academic goal lets students know it is important to the teacher. Second, it could
be established through role playing, and discussing the components of particular
social skills (Liang, 2001). Johnson & Johnson (1994) state that in order to coordinate
efforts to achieve mutual goals, students must: (1) get to know and trust each other,
(2) maintains active communication between teammates, (3) accept and support each

other, (4) resolve conflict.

In sum, the more socialy skillful students are, the higher the achievement that can be

expected within cooperative learning groups (Johnson & Johnson, 1994).

3.3.5 Group Processing

Sufficient time must be provided to students for discussing how well they are
achieving their goals and maintaining effective working relationships among
members (Frey & Fisher, 2008). Instructors structure group processing by assigning
such tasks as. (a) list at least three member actions that helped the group be
successful, and (b) list one action that could be added to make the group even more
successful tomorrow, and (c) instructors give feedback to the groups on how well
they are working together (Johnson and Johnson, 1994). Over time, students will

discover that their cooperative learning tasks are meaningful and fun (Frey & Fisher,
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2008). Without group processing, cooperative groups are often groups of students
sitting together working on the same task (Johnson , Johnson and Holubec, 1998).

In sum, to achieve the quality of cooperation, group members must promote each
other's leaning and succeed in face to face interaction, hold each other personally and
individually accountable to do a fair share of the work, apply needed socia skills for
cooperative efforts to be successful and perform group processing : determine as a

group how effectively members are working together.

These five essential elements (Positive Interdependence, Individual Accountability,
Face to Face Interaction Interpersonal and Small Group Processing and Group
Processing) must be presented for small group learning to be truly cooperative

(Jonson & Johnson , 1991, as cited in Wichadee, 2005).

3.4 Types of Cooperative Learning

there are three types of cooperative learning groups: (1) formal cooperative learning
groups (which last from one class period to several weeks), (2) informal cooperative
learning groups (which last from a few minutes to a class period) and (3) cooperative
base groups (which last for at least a year or one semester) (Johnson et a, (1994: 4-5)

as cited in Richards and Rodgers (2001).

3.4.1 Formal Cooperative Learning Group

In this type, students work together for one class period to several weeks. Students are
assigned to achieve shared goals and complete specific tasks and assignments (such
as, decision making, problem solving, writing tasks, learning vocabulary, answering

guestions at the end of the lecture...etc.) (Johnson, Johnson, & Holubec, 1998).
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Teachers conduct certain procedures to conduct while implementing the formal
cooperative learning group type (Johnson, Johnson and Smith, n.d): first, teachers
make preinstructional decisions: before any lesson, teachers have to decide on the size
of groups, making lesson objectives, assigning roles to each group member, arrange
the room, and arrange the material students need to complete the assignment. Second,
teachers explain the task and cooperative structure: they explain the behaviors they
expect during the lesson and explain the criteria of success. The third procedure is to
monitor and intervene: during the class period, teachers monitor each learning group
and intervene when needed to improve teamwork. Last, teachers eval uate and process:
teachers assess the quality and quantity of student achievement, ensure that students
process the effectiveness of their learning groups, have students make plan for
improvement as well as have students celebrate and encourage the hard work of their

group members.

In formal cooperative learning, if students need help in achieving some specific
tasks, they are encouraged to first ask their group mates, and then ask their teacher.
Students are encouraged to interact with groupmates, share ideas and materials,
support each other's academic achievement, orally explain and elaborate the
strategies being learned, and hold each other accountable for completing the assigned
tasks successfully. This type of cooperative learning is characterized by al the
elements of cooperative learning:(1)Positive Interdependence,(2) Individua
Accountability, (3) Face to Face Interaction,(4) Interpersona and Small Group

Skills, (5) Group Processing, as mentioned in the previous sections.
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3.4.2 Informal Cooperative L earning Group

Students work together to achieve a shared learning goal and that their work lasts
from a few minutes to one class period. Teachers have to make some specific goals
which their students will achieve at the end of the activity. In this activity, the
teachers ensure that misconceptions, incorrect understanding, and gaps in
understanding are identified and corrected. Every 10 to 15 minutes, students should be
asked to discuss what they've just learned. During the lecture, informal cooperative
learning can be used to focus student attention on the material to be learned, help set
expectations as to what will be covered in a class session, and the instructor should
ensure that his/her students do the intellectual work of organizing material, explaining
it and summarizing it within each group learning members. Making the task and the
instructions explicit and precise, and requiring the groups to produce a specific
product, such as a written answer, are two important factors in implementing informal

cooperative learning group.

The procedure of implementing informal cooperative learning group includes focused
discussions before and after the lecture and turn-to-your partner discussions
throughout the lecture (Johnson & Johnson and Smith, n.d). Introductory focused
discussions occur before the lecture: one or two questions will be set out for
discussion that help students organize in advance what they know about the topic to
be presented and by which students will create an expectation set about what the
lecture will cover. Students will be assigned to pairs and triads. Teachers, then,
explicate the task of answering the questions in a 4-5- minutes time period and the
positive goal interdependence of achieving their shared goal. With turn- to- your

partner discussion, the teacher divides the lecture into 10-15 minutes segments. After
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each segment, students are requested to work cooperatively in answering the
guestions with their peers, (such questions may require students to summarize the
material just presented and solve a problem). In closure focused discussions, students
have an ending discussion task that lasts 4-5 minutes. Students are required to
summarize what they've learned from the lecture. Such a task may also give hints to
what will be presented in the next class session or what the homework will cover

(Gillies, Terwel and Ashman, 2008 & Johnson , Johnson & Smith, n.d).

3.4.3 Cooper ative Base Groups

As you can see, time is one of the features which differentiate between the
cooperative learning groups. Cooperative base groups are the longest time period.
They last for at least a year and include heterogeneous learning groups with stable
membership (Johnson et al, 1994:4-5, as cited in Richards and Rodgers, 2001). Each
group member gives each other the help, support, encouragement, and assistance they
need to succeed academically. The agenda of the base group consists of:(1) academic
support tasks, such as all group members make sure that each one of them completed
his/her assignments successfully, and edited hig’her essays; (2) personal support tasks,
such as getting to know each other and support each other in solving nonacademic
problems; (3) routine tasks, such as taking attendance; and (4) assessment tasks, such
as checking each others' understanding of the answers to test questions when the test
is first taken individually and then retaken in the base group (Gillies, Terwel and
Ashman, 2008). In addition, the longer a cooperative group exists, the greater the
social support they will provide for each other. Not only that, but also their
achievement will increase. The role of the teacher is to: (1) divide students into

heterogeneous groups of three or four; (2) choose a suitable time for regular group
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meetings, (3) create specific agendas; and (4) ensure that the five basic elements of
effective cooperative groups are implemented (Gillies, Terwel and Ashman, 2008).

All of these types of cooperative learning maybe implemented together. Teachers
may initiate their classroom with a base group meeting and then follow with an
informal group meeting and ends with a formal group meeting (Gillies, Terwel and

Ashman, 2008; Johnson, Johnson & Smith, n.d).

3.5 Cooperative L earning Techniques

The initiation utilization of cooperative learning methods dates back to 1970 (Petkus,
2008). Such methods may be informal (a short meeting, often between pairs, to
discuss and share information from a lecture), where students work together on their
own individual work. In addition, they can also be formal (a short length of time that
it may last to a few weeks between structured groups to discuss a given task), where

students work on a different portion of a given task to bring

together as a whole (Johnson, Johnson & Holubec, 1994, as cited in Petkus, 2008).
The methods such as jigsaw, group investigation, student teams achievement divisions
(STAD), and learning together can be useful techniques in the field of teaching in the

second language classroom.

3.5.1 Jigsaw

The jigsaw method was developed by Elliot Aronson in1978, (as cited in Petkus,
2008). In this method, students are assigned to structured teams to work on academic
material which is broken down into sections. First, each member in a team reads his

section, and then the teacher will assign them to different groups to discuss their
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sections. After that, each member returns to their own teams and take turns to teach
their team members about their sections. Such a method would be highly valuable in a
second language classroom. When students work in a group, they can discuss new
vocabulary in addition to new ideas before getting back to their teams and teach the
information to each other. Research conducted by Pica (1994), illustrates that the
discussion that happens within the group enhances students comprehension (as cited

in Petkus, 2008).

3.5.2 Group Investigation

Group investigation was a technique designed by Shiomo in 1988 (as cited in Petkus,
2008). In this method, students are given a topic which is studied by the entire class.
The students divide this topic into smaller parts and then each member is responsible
for researching in one of the subtopics. Later, students come together as a group and
share their particular investigations. Students then make a final product of their work
as awhole and finally present it to the whole class. In addition, each member in the

group takes part in presenting the presentation (Kagan, 1994).

3.5.3 Student Teams Achievement Divisions (STAD)

In STAD, the teacher presents the lesson to students who are divided into groups.
Each group consists of four or five students. Then, the students work together on a
shared goal which is ensuring that all group members have mastered the lesson
(Slavin, 1982, as cited in Petkus, 2008). With reference to the second language
classroom, such a method would be extremely useful when it comes to the teaching of
grammatical forms and vocabulary. For instance, the vocabulary lesson would be

introduced and taught to class, and then students would be in responsible to ensure
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that all group members have mastered the given material. The teacher then gives them
some worksheets and by doing so, the students would be given a chance to
communicate in the target language, thus using the language in a meaningful way

(Petkus, 2008).

3.5.4 Learning Together/ Learning Circle

The main goal of this method is on how students cooperate within the groups and how
they get along together; thus, maintaining the five essential elements, which must be
structured in a cooperative lesson, would achieve its focus. First, positive
interdependence refers to the fact that each group member realizes that he/she is part
of the group, in that they must sink or swim together (Johnson & Johnson & Holubec,
1994, as cited in Petkus, 2008). Second, individual and group accountability refers to
the importance of each group member has to be responsible for a fair share of the
work and to the group being accountable for achieving its goals. Third, promotive
face to face interaction refers to the elements that lead to the success of the groups:
working together, helping each other and promoting each others work within the
group and rewarding each other. Fourth, teaching social skills to the group.
Cooperation and conflict are both interrelated and thus, students need to be taught
how to manage conflicts constructively. The fifth element refers to group processing:
how the group is working, what they are doing and what needs to be improved

(Johnson & Johnson & Holubec, 1994, as cited in Petkus, 2008).

3.5.5 Think- Pair-Share

Think-pair-share is a simple cooperative activity, in which students can share and

reflect on their ideas with their near partner before sharing their ideas with the whole
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group. First, students are given a question to think about individually. Second, they
are asked to share their answers with their near partner. Third, they move on to group
discussion and then they are asked to write their answers on a piece of paper and give

it back to their teacher for assessing their understanding (Kagan, 1994).

3.6 The Gradual Release of Responsibility Model

The Gradual Release of Responsibility Model, first developed by Pearson and
Gallagher (1993) is an instructional model that outlines the process of teaching
writing integrated with other skills. This model consists of three stages. In each stage,
there are many activities that need to be done for the purpose of teaching the
integrated writing skill in a class where cooperative learning techniques are employed.
This model has been recommended by many teachers as it makes the learning of
English more fun and the end product of students' writing better (Colbert, 2009). The
Gradual Release of Responsibility Model to writing instruction is a way to implement
differentiated writing instructions as the responsibility for independent writing shifts
to the learners (Fisher & Frey, 2008). To provide a more individualized instruction,
teachers should implement the Gradual Release of Responsibility Model (Pearson &
Gallagher, 1983, as cited in Fisher and Frey, 2008). In addition, the gradual release of
responsibility model has been recommended as an effective approach to teaching
writing (Colbert, 2009). The Gradual Release of Responsibility Model is considered
to be the most successful method for transforming classroom from teacher-centered,
whole group delivery to student-centered cooperation and independent practice (Levy,

2007).



There are four interactive components of a Gradual Release of Responsibility Model
that was created by (Fisher, 2008: 1), as shown in figure. First, the focus lessons
where the teacher provides direct instruction and establishes goals and purposes. The
students actively listen and take notes and they can also ask for clarification. Second,
guided instruction where teachers work with the students, provide additional
modeling and check for they understanding. The students ask and respond to
questions and work with teacher and classmates. Third, in collaborative learning, the
teacher moves among groups, clarifies confusions and provides support. The student
works with classmates, shares outcomes, consolidates learning and looks to peers for
clarification. The fourth stage represents independent work: the teacher provides
feedback, evaluates and determines levels of understanding. The students work alone,
rely on their notes, activities and classroom learning to complete an assignment and

take full responsibility for the outcome (Levy, 2007).

Teacher Responsibility
Focus Lesson “I do it"
Guided Instruction “We do it"
Collaborative “You do it together”
Learning
Independent “You do it alone”
Tasks
Student Responsibility

Figure 4 The Gradual Release of Responsibility Model by Fisher, 2008
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3.7 Relevant Resear ch

Cooperative learning has received increased attention in recent years due to the
movement to educate students in a more communicative manner. The following is
some research investigating how cooperative learning has been implemented in EFL

classroom.

Cooperative learning techniques are widely accepted in EFL teaching, as they can
enhance students' capability to learn English in a meaningful way. In a recent study,
which implemented cooperative learning in EFL teaching, Liang examined the effects
of cooperative learning techniques on junior high school students learning of English
as a second language. The major findings of this study suggested that cooperative
learning helped significantly to enhance the junior high school learners oral
communicative competence and their motivation toward learning English (Jiang,

2002).

In another study, the implementation of cooperative |earning enhanced the secondary-
students achievement towards the learning of English (Hareri, 2001). The main aim
of this study was to clarify the effects of cooperative learning. In order for the
researcher to answer this vital question, he conducted the semi-experimental method.
He had two groups: control and experimental group. He taught them for the whole
semester and there were great differences between the two groups. He discovered that
the achievement of the experimental group was better than of the control group. The
study suggested that the cooperative method in the educational field should be applied
and teachers should be trained so as to improve their educational and professional

performance (Hareri, 2001).
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In a study by Alwadie (2007), it was clearly apparent that cooperative learning
contributed to the impressive achievements that secondary school students obtained in
their language proficiency. The research conducted in Yemen, consisted of 50
students which were divided them into two groups of 25 each, (control and
experimental groups). The research findings were in favor of the experimental group.
The cooperative learning raised the level of achievement of the experimental group's

language proficiency compared with the traditional method.

A study in Malaysia showed how positive the effects of cooperative learning are in
teaching writing skill. The sample of the research was secondary school students who
were divided into control and experimental groups. The researcher conducted pre and
post tests. The research findings indicated that students were able to perform better in
writing after incorporating cooperative learning. When students discussed viewpoints
together, they were able to grasp what their peers thought and understand the issues
better. When peer interaction is incorporated in learning writing, students generate
ideas, understand sentences and provide support to each other and thus their writing

improves (Bt Ismail & Maasum, 2006).

Other research demonstrates that cooperative learning appears to be an effective
method that enhances students language proficiency. A quasi-experimental study,
which was conducted in Islamabad, Pakistan, to high-school students, proved that
cooperative learning contributed to enhancement of both reading and writing. The
researcher divided the students into two groups. control and experimental group.
There were sixty-four students in each group. The experimental group outscored

significantly the control group on the posttest showing the power of the cooperative
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learning method over the traditional learning method. Thus, the ultimate result of the
study indicated that cooperative learning method was more effective for English as

compared to the traditional |earning method (Khan, 2008).
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Chapter Four

Data Collection

To achieve the objectives of the current research, the researcher had decided to
conduct a quasi-experimental research design to answer the research questions
mentioned in the first chapter. In educational research, many studies utilize a quasi-
experimental design because of the difficulty in conducting random assignment of
subjects in educational institutions (Homestead, 2008). For instance, in a college
setting, teachers are sometimes reluctant to assign students into experimental and
control groups, because it will lead to the interruption of the daily routine of teaching
and learning. As a result of this, researchers have to take al subjects in a class and
divide them into control and experimental group. With the design of pre-post test
nonequivalent group, both a control and an experimental group are compared and they

are assigned without randomization.

The current chapter details (1) the selection of participants, (2) the instructional

design, (3) the process of data collection and (4) the data analysis.

4.1 Selection of Participants

The subjects of the study were third-year students at the English department of the
Faculty of Education in the University of Benghazi. They were al third year students.
At first, it was difficult for the researcher to find her subjects. She had planned to
collect her data at the Faculty of Arts, but unfortunately, she didn’t find a sufficient
number of volunteering students. Then, when she found the number of students she
needed, not all of them were punctual and regular. The reason for the students

absence was due to the critical period that Libya was undergoing at the time of the
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research. Libyan parents felt that it was dangerous to let their daughters attend extra
classes. Boys were punctual with attendance but the mgjority of the participants were
girls. Thus, the subjects of the research were recruited from the Faculty of Education

where many classes are scheduled in the afternoons.

4.2 The Instructional Design

The instructional design of cooperative learning in the experimental group was
integrated within the students' regular English curriculum. The teaching material that
the students studied during the experiment was designed by the researcher. It was the
researcher herself who played the role of the teacher in both groups. The instructional
design presented in this section includes the teaching procedures in both control and

experimental groups.

4.2.1 Instructional Design of the Control Group

The teaching procedures and activities in the control group belonged to the traditional
method of teaching. Traditional teaching was mainly teacher-centered classroom
which was the most popular teaching method used in EFL classes (Yu, 1995, as cited
in Liang, 2002). The traditional teaching method which was utilized with the control
group was so traditional. The researcher first presented the lesson and expected the
students to end up writing their own essay at the end of the lecture. Students did the
brainstorming session together with the researcher and then, immediately, they started
writing their essay. Students had the same material used with the experimenta group.
The material the researcher utilized was incorporated with the material they are taught
during the year. The researcher, who taught the control group, was in control of the

class and she did most of the work. Students worked individually and had little
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participation with their teacher. They depended on their teacher in completing tasks
more than on themselves. Students had little discussions on the topic before writing.
The teacher suggested many thesis statements and then requested the students to write

their own thesis statement. The class ended with the students handing in their own

€ssay.

4.2.2 Instructional Design of the Experimental Group

After conducting the pre-test, see Appendix E, page, 132, students were divided into
experimental and control group. In fact, the researcher did not take much time in the
preparation of the lessons for the control group. However, it took a longer time to
prepare students for the new method. First, before the researcher started giving her
lectures, she met the students two days before the experiment to present the new
method and distribute some materials that could facilitate the teaching process. Such
materials are the ten commitments and the ten commandments (which are presented
later) and some articles related to the topic that they are going to write about the
coming lecture. Before the first lecture, students had some articles about the
importance of examination, see Appendix A, page 106; in the second lecture, they had
some articles about Children of working mother, see Appendix B, page 111; in the
last lecture and in the last lecture, they had some articles about the importance
characteristics of a co-worker, see Appendix C, page 118. Before the post-test, they

had an article about stress management, see Appendix D, page 123.

Then, students were divided into three groups, each group containing 5 members.

The lesson plan which was utilized for the experimental group followed the
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components of the Gradual Release of Responsibility model. The following is the

plan of teaching for the experimental group.

4.2.2.1 Lesson plan
In advance, students were given two articles related to what they were going to write
about, to save time during the lecture. During the lecture, the sessions were divided

into four parts:

L esson plan
Part Instruction
A Focus lesson the teacher clued studentsinto important objectives (i doiit)
B Guided Instruction Teacher |led students through tasks that increase understanding of a particular assignment or

classroom activity.(We do it)

C Collaborative Learning Students discussed and thought with their peers. (You do it together) All the five groups
discussed, negotiated and thought with each other (Presentations).

D Individual work Students ended up working individually. They were assigned to write an essay about the
topic that they read about. After they handed in their essay, the teacher distributed the
articles which related to the topic that they were going to write about for the next lecture.
(You doit alone)

Table '3' Teaching Instruction for the Experimental Group

In focus lesson session, the teacher mentioned some highly important points which
clued students into vital objectives. For instance, in the first lecture, before the teacher
started the lecture, she told the students about the objectives of the lecture. Then, in
the second session which was guided instruction, she gave them some activities that
enhanced their understanding of the topic they wanted to write about. Such activities
are raising questions about the topic to elicit information from other students. For
example, why examinations are so important. Students had many answers to this
question and they discussed them with their teacher and in whole group discussion. In
the collaborative learning session, students compared their answers with their
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groupmates and then compared them with the articles they had received from their
teacher; they started to work cooperatively with their peers and often elicited more
information from their teacher. The last sesson was individual work. Students

finished by writing their own essay and handing it in at the end of the class.

4.2.2.2 Rulesto Facilitate Classroom Management

In order to facilitate the management of the classroom, the researcher adopted two
kinds of rules that needed to be respected, (1) the ten commitments and (2) the ten
commandments in addition to (3) the role assignments. The former prescribed what
do in class and the second one advised what not to do and the latter identifies the job
description of each member in the class. These two sets of rules were adapted from

Liang, (2002).

4.2.2.2.1 The Ten Commitments
The following table clearly presents what students should do in the class during the
lecture. Once the students follow these commitments, the organization and

cooperation within each group will be maintained.

The Ten Commitments

1 | | promiseto do my share of the work with pleasure and delight.

| will be brave to express myself in my group.

3 | I will be sensitive to my learning. If | find any problem or difficulty, | will turn to my

teammates for help immediately.

4 | When my teammates are presenting, | will encourage them with my big smile and attentive

eyes.

5 | I amwilling to help my classmates and teammates when they need me.
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6 | | will write athank- you note to one of my classmates and teammates after each class.

7 | 1 will learn how to show my appreciation in words and in deeds to anyone who helpsmein
or after class.

8 | I will learn how to encourage my classmates while they are doing something good.

9 | I will respect the differences between my classmates and me.

10 | | promise to enjoy every minute of our English class by smiling happily all the time.

Table 4 The Ten Commitments (adapted from Liang, 2002).

Students were given the ten commitments on a piece of paper before the first lecture.
The purpose of such commitments was to maintain the cooperation and organization
of the students with each other. They were so helpful to both the teacher and the
students. Students gained benefits from these commitments in that they boosted their
learning with each other inside the classroom. In addition, they facilitated the teaching

method in that students easily adapted to the cooperative learning.

4.2.2.2.2 The Ten Commandments

In addition to the Ten Commitments, students need to know what they should not do
during the lecture in order that their learning will be facilitated. The following Ten
Commandments are the key elements by which students will know exactly what they

should not do inside the classroom.

The Ten Commandments

| will not be late to turn in my homework.

I will not laugh at my teammates when they make mistakes.

| will not dleepin class.

| will not chat with teammates during group discussion.

| will not shout at my teammates when | am talking to them.

I will not take things from other teammates' desks without permission.

N O O B~ W N P

| will not kick others feet under the table.




8 | I will not eat garlic when we have English Class.

9 | I will not stay up late the night before English.

10 | I will not use my phone at all during class time.

Table 5 The Ten Commandments (adapted from Liang, 2002)

The students were given the ten commandments before the first lecture to enhance
their learning. All lectures went smoothly by the students using such commandments.
There was no interruption during lectures. Students were very keen and each member
in the group had an active role in his group which was a result of the ten commitments

and commandments.

4.2.2.2.3 The Role Assignments

After the formation of the experimental group, rules of classroom managements and
learning were distributed and clearly explained in advance. In addition, each member
in a group was given a role assignment. Role assignment is a major feature that
distinguishes cooperative group learning from regular group learning. The job
description of each role was explicitly explained to the students. The following table
was adapted from Kagan (1989, as cited in Liang, 2002). It clearly states in detail the

description of each role.

Role Job Description

L eader The leader is the chairperson who hosts the group discussion and
makes sure that each member is on task by participating in the

discussion or any given task

Recor der The recorder needs to take notes during the discussion. The written

report will be given to the reporter.

Reporter The reporter is responsible for reporting the summary of his/her
group's discussion to the class on behalf of hig’her team.

Timer The timer controls the time given to their group and makes sure that
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the assigned task is completed in time. If time is not enough to the

complete the task, the timer has to request more time from the teacher.

Checker The checker makes sure that each one in the group finishes the
worksheet or assigned task in class. If someone in the group has
problem completing the individual worksheet, the checker reportsto
the leader who decides what kind of help will be given to that

member.
Quiet The quiet captain seesto it that the group does not disturb other
Captain groups and to instructs his’her group to lower their voices as
necessary.

Table 6 Role Assignments and Job Description, (Kagan, 1989, as cited in Liang, 2002)

4.3 Data Collection

The Data of the current research were collected by administering a pre-post test to
both the control and experimental groups. In the pre-test, students were asked to write
an essay, the purpose of which was to assess their overall writing ability. In addition
to the essay, two questionnaires were administered in both the pre and post tests. The
researcher of the study taught the students three lectures, and at the end of each
lecture, the researcher collected written work from the students.

The following sections present an account for the questionnaires conducted for the
purpose of achieving the research questions. Both questionnaires were prepared by the

researcher and some questions were adapted from El-bouri, 2003.

4.3.1 ThePre-Test Questionnaire

The main purpose of the questionnaire was to assess students' overall knowledge
about the learning of writing as well as their ability to write. Students answers led the
researcher to know about their needs towards learning writing. In addition, the most
essential questions that the questionnaire answered are: do students like working in
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groups, will they be motivated if they work in a group, and whether they like reading
before writing or not. The questionnaire consists of 16 questions, which are a mixture
of closed and open type questions. Most questions are closed type, which requires the
students to choose one of the given aternatives. However, the last question is an open
type, which requires the students to express their own view. The following is areview

of what each item in the questionnaire aims at:

Question 1 asks if students really like writing.

Question 2 indicates students' interest towards reading English articles.

Question 3 shows the need of the reading articles which are related to the topic that
they want to write about.

Question 4 determines whether students like discussing the given task within groups
or not.

Question 5 & 6 ask if students encounter any difficulty in choosing their writing topic
or getting started.

Question 7 aims to determine students' ability to expressideas in writing English.

In question 8, students are required to state whether they do their writing at home,
classor library, and the reason for their choice.

Question 9 attempts to determine whether students prefer reading before writing or
writing immediately.
The purpose of question 10 is to find out if students feel that their writing will be
better once they read.

Question 11 isintended to determine if students like group discussion before writing.
Question 12 requests students to assess their ability to get ideas, express themselves,

master of cohesion and coherence and choose vocabulary.
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The purpose of question 13 isto assess students social acts inside the classroom.

In question 14 & 15, the aim is to know if working in group assists students to write
and if their writing will become better when working in a group.

Question 16 aims at diciting information from students about the most difficult

problem do they face in learning writing.

The questionnaire was administered to 30 third-year students, and it was conducted in
a teaching methodology course sesson. Before the sheets were distributed, the
purpose of the questionnaire was briefly explained. All of the 30 questionnaires
distributed returned. The students answers to each item were recorded and

percentages were calculated.

During the pre-test session, students were asked to write an essay in order that the
researcher could discern about the overall knowledge about the students' writing
ability. The scoring protocol of the essay was designed by the researcher and her
supervisor. The researcher did not aim to assess writing mechanics and grammatical
features, but rather paid much attention to the content, the way they express their
ideas, the form of the essay, and the organization of the introductory paragraph...etc.
The following scoring protocol provides details of the researcher's technique of

assessing the students' written work.
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Items

Scores

Out of

1 The content: the number of ideas expressed in the

whole essay

IdeaNo 1

[EE

N

w

IdeaNo 2

[EEN

N

IdeaNo 3

N

w|w

/9

2 Theway students express their ideas:

The clarity of ideas

w

Supporting information

w

Word choice in expressing ideas

w

o|0|w| >

Creativity

I

NINININ

/13

The form of the essay

Introduction

[EEN

N

body paragraphs

[EEN

N

Concluding paragraph.

16

e organization of introductory paragraph:

the general statement

[ —

N

detailed statement(s)

N
o|m|>|3|o|m|>

the thesi s statement:

1

the topic

N

2

the controlling ideas

[EEN

N

/8

5 The thesis statement in relation to the body

paragraphs.

2

6 the organization of the body paragraph:

topic sentence.

[ —

N

the supporting sentence(s)

[ —

N

A
B
C

additional information.

N

W wlw

/9

the concluding paragraph:

A

restatement of the thesis statement or
the summary of the controlling ideas.

B

Insights / recommendations/warnings/
opinions

/3

Table 7 Scoring Protocol

4.3.2 The Post-Test Questionnaire

When the researcher finished her teaching, a post-test was conducted, see Appendix

F, page 136, for the experimental group and Appendix G, page 138, for the control

group. The post-test consisted of two parts: part one requested students to write an

essay, the purpose of which was to gauge how much the students writing had
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improved after the classes that they had undergone. Part two was a questionnaire that
consisted of 5 questions.

The essential aims of the questionnaire were to recognize if students received benefits
from the cooperative learning environment and the utilization of reading as an input
inside the classroom. In addition, the questionnaire answered vital questions. if
cooperative learning helps with motivation towards learning writing as well as if
students writing will be improved once their teacher implements reading as an input

inside the classroom.

The questionnaire comprises 5 questions; they are all closed questions which require
students to tick their appropriate answer according to their own ideas upon the
teaching process that they underwent for the three previous lectures. The following
details what each item in the questionnaire aims at:

Item 1 requests students opinion about the manner of teaching writing that the
researcher utilized in her teaching.

Item 2 is intended to determine if students like to work in a group or not. In addition,
it asks students if they feel motivated once they write in a group or not and if students
feel that their writing will be improved after working in a group.

In item 3, students are required to state their opinion about the writing lessons they
had with the researcher.

Item 4 attempts to determine the students' assessments of their skills.

Finally, item 5 aims to elicit how motivated students are once they write an essay

individually.
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In the first part, the questionnaire was administered to 30 third-year students, and it
was conducted in a writing course session. Before the sheets were distributed, the
purpose of the questionnaire was briefly explained. All of the 30 questionnaires
distributed returned. The students answers to each item were recorded and
percentages were calculated. In part two students were requested to write an essay
about stress-management in 30 minutes. Then, they handed in their essays at the end

of the class.

4.4 Data Analysis

The t-test statistic was chief statistical tool that was utilized for the analysis of the
data which was run through the SPSS software. The aim of the analysis was to
discover if there was a significant difference between the control and experimental

groups.
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Chapter Five

Data Analysis

This part of the thesis is devoted to presenting the data gathered through the pre-and
post-test as well as the questionnaires. As cited in the introduction section, the
purpose of the study was to examine whether students write well once they read well;
in addition, it sought to investigate whether cooperative learning enhances students

writing as well as motivates them.

5.1 Pre-test

The following section is the analysis and interpretations of both the questionnaire and

the essays which were conducted in the pretest session.

5.1.1 The Questionnaire

Table 8: Writing
Item 1 Student
Yes % No %
1. Do you like to write in English? 24 80 6 20

The majority of the students really like writing in English. Only 20% of the students do not

like to write in English.
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Table 9: Reading

Item 2 Student
Options Yes % No %
27 90 3 10

2. Do you like reading English
articles?

The great majority (90%) of the students likes reading English articles and according to
item 3, they said that by reading English articles, their writing will be enhanced. In fact, itis
only 10% of the students who do not like reading them.

Table 10: Reading with Purpose

Item 3 Student
Options Yes % No %
Do you prefer reading articles, which 25 83 5 17

are related to the topic you are asked

to write about?

83% of the students prefer reading articles which related to the topic that they are asked to
write about for they can have something to write down later.

Table 11: Discussion

Item 4 Student
Options Yes % No %
Do you prefer to discuss the topic 23 77 7 23

with both your teacher and your
classmates?
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77% of the students prefer to discuss the topic with their classmates and their teacher
before they write; it is only 23 % of the students who do not like so.

Table 12: Choosing a Topic

[tem 5 Student
Options Yes % No %
Do you have difficulty choosing a 18 60 12 40

writing topic?

Table 11 shows that only 40% of the students have difficulty in choosing a writing topic

and 60% of them find it easy to do so.

Table 13: Getting Started

Item 6 Student
Options Yes % No %
Do you have difficulty getting 23 77 7 23

started?

77% of the students have difficulty in getting started, whereas 23% find it easy.

Table 14: Writing Assessment (adapted from El-bouri, 2003)

Item 7 Student
Options Excellent | % Good | % |Fair | % | Weak %
2 7 16 53| 10 | 33 2 7

Asses your ability to
expressideasin

writing English:

Table 13 shows that 7% of the students stated that their ability in writing is excellent. In

addition, it isonly 7% of the students who admitted that they were weak. Moreover, the
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majority of the students, about 53%, stated that they were good. The rest of them, about

33%, admitted that they were fair.

Table 15: The Writing Assignment (adapted from El-bouri, 2003)

tem 8 Student

Options Home | % Class | % | Library | %
Do you prefer to do the writing 20 66 8 27 2 7
task....?

Table 14 states that only 7% of the students who prefer to do the writing assignment
at the library to have something to read that it's related to what they want to write
about. About 27% of them prefer to do it in the class in order to find an immediate

support from their teacher. In fact, the majority of the students, about 66%, prefer to

do it at home
Table 16: Reading as an Input
ltem 9 Student
Options Reading before % Writing %
writing immediately
25 83 5 17

What do you like more?

83% of the students expressed their approval of reading before writing. Others

admitted to writing immediately without reading.
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Table 17: Writing ability

Choose one of the

following?

Item 10 Student
Question | write well once | % | write well even %
read well if 1 didn’t read
22 73 8 27

73% of the students stated that they will write well once they read well and about 27%

of the students admitted to writing well without reading.

Table 18: Discussing in Group

[tem 11

Student

Question

Yes

%

No

%

Do you like discussing in groups

before writing?

21

70

30

Almost 70% of the students like to discuss in group discussions before writing, and

only 30% of them who expressed their dislike of discussing in groups before writing.

Table 19: Techniques of Writing Assessment

(1= very easy, 2= somewhat easy, 3=somewhat challenging, 4= very challenging)

Options Getting ideas % Vocabulary % | expressing % Cohesion | % | Coherence %
myself

1 6 20 |1 3 10 1 6 20 | 1|8 |27]1| 12 40

How easy arethese | 2 6 20 | 2 10 33 2 12 40 2|7 1(123|2 5 17

things when you 3| 15 50 (3] 12 [40| 3 7 | 23 [3[10/33]3 17

write in English? 4] 3 10 [4] 5 17| 4 5 [ 17 |4]|5]17]4 26
Circle the most
appropriate.
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Table 19 demonstrates the students' assessment of their writing in relation to getting

ideas, vocabulary, expressing themselves, cohesion and coherence. About 50% of the

students stated that getting ideas is somewhat challenging. Finding appropriate

vocabulary is somewhat challenging to most of the students, 40% of them. on the

other hand, almost 40% of the students admitted mastering the way they express

themselves in writing was somewhat easy. In addition, cohesion is somewhat

challenging to 33% of the students and coherence is very easy to aimost 40% of the

students.
Table 20: Support from Teacher/ Groupmates
ltem 13 Student
Options Whenever | face a problem while % | Whenever | face aproblem %
writing my essay, | immediately while writing my essay, |
turn to my teacher for help and then immediately turn to my
my classmate. classmate for help and then
my teacher.
7 23 23 77
choose one of
the following:

23%, almost one quarter of the sample, admitted immediately asking the teacher for

help and then their classmates. The mgority 77% said that if they face a problem

while writing, they will immediately ask their classmates for help and their teacher.
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Table 21: Group Work

Item 14

Student

Options

Yes

%

No

%

working in group?

Doesit help you to write when

23

7

23

According to Table 21, 77% of the students expressed their preference for writing

when working in group, whereas 23% of them stated that it does not help them to

write when working in group.

Table 22: Motivation

Item 15

Student

Options

yes

%

No

%

15. Does group work motivate

you to write better?

23

77

7

23

77% of the students stated that group work motivates them to write better and only

23% of them stated the opposite.

Finally, the last question, which was an open-ended item, requests students opinion

about the most difficult problem they face in learning writing. Most of the students

requested the following: 80% of the students stated that they lack ideas and

vocabulary. In addition, 7% of the students lack correct spelling, 7% had difficulty in

getting started when they want to write an essay and 6% of the students stated that

they lack grammar.
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5.1.2 The Essay

Students were asked to write an essay in the pre-test in order that the researcher assess
their overall writing ability in terms of content, expressing ideas, form of the
essay(i.e., the organization of the introductory paragraph, the body paragraph and the

concluding paragraph). The results of both groups are clearly shown in the following

table.
Table 23 Pre-Test Results
Experimental & Control Group  Essay Question Results
Student Number | Grade (100%) Student Number Grade (100%)
Experimental Control group
group

1 14% 16 28%
2 10% 17 18%
3 44% 18 50%
4 24% 19 52%
5 16% 20 8%
6 4% 21 18%
7 20% 22 12%
8 30% 23 4%
9 12% 24 80%
10 8% 25 10%
11 32% 26 2%
12 12% 27 34%
13 22% 28 28%
14 8% 29 2%
15 28% 30 10%

According to the data above, most of the students marks were below 50%. One of

them obtained a high score (80%) and only one student obtained the middle score
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(52). One possible reason for such a result is that students lack ideas and vocabulary.
During the pre-test, most of the students asked their teacher if they could do the
writing task at home so they can have something to read and then they write. The
results of the questionnaire along with the essay results proved that the third-year
students: (1) lack vocabulary, (2) lack ideas, (3) prefer to read before writing, and (4)

like cooperative work. The followings are samples of students' writing in the pre-test.

Sample number one:

Many students chose to attend schools or universities outside their home countries. Why dao

some students study abroad? Use specific reasons and details to support Yyour answer.
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i e —"‘ﬂ; E.:{Limﬁ :ﬂj%f.z__x_",‘z_.f_xﬁ:f_cﬂ' f

Geagneeypiged by D Khadededn Fopericde A buarrmride.

Sample one clearly indicates that this student really lacks vocabulary and ideas. It is
not even a paragraph. It appears that she could not get a clear outline to follow in her
writing. Such problems are so common among third year students at the Faculty of

Education, Benghazi University.
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Sample number two:

Many students chose to attend schools or universities outside their home countries. Why do
some students study abwroad? Use specific reasons and details to support your answer.

Magre 15 rrioy s st Sl e By [ e
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In sample number two, she has difficulty in elaborating her ideas because she lacks
vocabulary and ideas. Such a sample appears to the researcher that the writer was not

clearly organized because she did not follow an outline.

5.2 The Experiment

After conducting the pre-test, students were randomly divided into two groups:
experimental group and control group. They were also taught three lectures before the
administration of the post-test. The manner in which the experimental group was
taught was completely different from the control group. Cooperative learning along
with the integration of the reading skill asan input in teaching writing were utilized in

teaching the experimental group. The control group was taught traditionally without
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the integration of skills and without the implementation of cooperative learning as
with the experimental group.

5.2.1 Performancein the First Lecture

The following table indicates the grades of the students' writing performance in the

first lecture:

Table 24 Students' Writing Performance (Experimental & Control Groups (First Lecture)

Student Number Grade (100%) Student Number Grade (100%)
Experimental group Control group

1 76% 16 20%
2 32% 17 28%
3 86% 18 36%
4 74% 19 34%
5 40% 20 52%
6 74% 21 56%
7 36% 22 32%
8 52% 23 1%

9 36% 24 48%
10 62% 25 48%
11 44% 26 24%
12 82% 27 60%
13 56% 28 10%
14 32% 29 20%
15 28% 30 32%

In the first lecture, students in the experimental group were really active and they all
took part in the classroom participation. Their writing had clearly improved from the
first lecture. Have alook at Appendix |, page 146, for the writing performance of both
groups: the control and experimental groups. The samples presented in Appendix |
were only three students from each group: the experimental and control groups, and
five articles were presented in Appendix | from each of them. As we can notice from
Table 24, only seven students from the experimental group achieved below 50% and 8

students scored above 50%. Moreover, Students' marks had gradually increased from
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their pre-test. For instance, student number one achieved 14% in the pre-test.
However, in the first lecture, he scored 76%. On the other hand, the control group
achieved less than the experimental group. Only three students scored above 50% and
12 students scored below 50%. The difference in performance between experiment
and control groups is also evident in their average scores. the average score for the
experimental group was 54% whereas it was 33% for the control group. In sum, it
appeared that the implementation of cooperative learning and the integration of
reading as an input in the writing lessons, students to perform better than with the

traditional method of teaching writing.

5.2.2 Performancein the Second Lecture
The following table clearly indicates the grades of the students writing performance
in the second lecture, see Appendix I.

Table 25 Students Writing Performance

Experimental & Control Groups (Second L ecture)

Student Number Grade (100%) Student Number Grade (100%)
Experimental group Control group
1 90% 16 18%
2 46% 17 16%
3 98% 18 18%
4 84% 19 20%
5 68% 20 34%
6 62% 21 22%
7 76% 22 18%
8 66% 23 20%
9 66% 24 12%
10 86% 25 48%
11 66% 26 22%

83




12 62% 27 26%
13 90% 28 4%

14 66% 29 20%
15 60% 30 12%

In the second lecture, there was a remarkable change in the students' performance.
The members of the experimental group were so active and hard working. They were
so motivated. They liked learning in groups. Thus, their results satisfied their teacher.
As we can see in Table 25, only one student scored below 50% and 14 students
achieved above 50%. The average score of the experimental group improved from
54% in the first lecture to 72% in the second lecture. On the other hand, the control
group showed no achievement; in fact, their average score decreased from the first
lecture from 33% to 20% in the second lecture. All of the students in the control
group scored below 50%. The results strongly indicate that the method employed for

the experimental is superior to that used to teach the control group.

5.2.3 Students Writing Performancein the Third Lecture
The following table clearly indicates the grades of the students writing performance
in the third lecture, see Appendix I.

Table 26 Students Writing Performance

Experimental & Control Groups (third lecture)

Student Number Grade Student Number Grade (100%)
Experimental group (100%) Control group

1 70% 16 8%

2 90% 17 28%
3 78% 18 44%
4 66% 19 24%
5 80% 20 22%
6 78% 21 12%




7 60% 22 20%
8 74% 23 23%
70% 24 44%
10 56% 25 40%
11 68% 26 10%
12 84% 27 30%
13 76% 28 4%
14 68% 29 10%
15 80% 30 14%

Table 26 presents students results for the last lecture. Again, asin the first and second
lecture, the experimental group performed better than the control group(Average
score: experimental group 73% compared to 22% for the control group). The control
group was demotivated inside the classroom. Not all of them took part in the
participation. All of them scored below 50% which was due to the lack of ideas and
vocabulary. On the contrary, the experimental group, again, proved that students
really need to read before they write and they have to work in groups. In the last
lecture, their performance was better than of the control group and all of them scored
above 50%.

5.3 Post-Test Session

After teaching the students three lectures, the researcher conducted a post-test for both
groups, see Appendix F & G, pages from (136-138). The post-test was in the form of
a questionnaire and an essay. The guestionnaire was conducted to assess students
motivation towards the teaching of writing. The following is the analysis and

interpretation of both the questionnaire and the essay question.
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5.3.1 The Questionnaire: Control group

Table 27 Students Opinion towards the Teaching Method

Item 1

Students Results

Very useful

Good

Not so good

Not useful

What do you think
of the teaching

method | utilized in

teaching you the

writing lessons?

0 0%

6% 10

67%

4

27%

Table 27 shows that only 6% of the students said that the teaching method the

researcher utilized in teaching them writing was good. Most of them said that it was

not so good, and 27% stated that it was not useful at all. From such a result, the

researcher concluded from thisitem of the questionnaire most of the control group did

not receive benefits from the traditional method of teaching writing.

Table 28 Students' Writing Preferences

Students Results

Item 2

Strongly
agree

Agree

undecided

Disagree

Strongly
disagree

1. Lack of
vocabulary and
ideas during
writing
discourages my

ability to write

47%

53%

0%

0%

0%

2. working alone
isthe best way for

me to write

0%

0%

13%

11

74 %

13%
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3. | write well | 10 | 67% | 2 13% 0| 0% 1 | 7% 2 13%
once | read well

4. Oncel have 12 | 80% | 3 20% 0| 0% 0 | 0% 0 0%
ideasin my mind,

I will write well

5. | like reading| 10 | 67% | 3 20% 2| 13% | 0 | 0% 0 0%
before writing

6. Working alone | 3 20% | 10 67% 2| 13% | O 0% 0 0%

on writing tasks

will not motivate

me

In Item 1 table 28, all of the students agreed that lack of vocabulary discourages their
ability to write (47% of the students who strongly agreed with and 53%, agreed about
it). For item two, most of the students (74%), disagreed and (13 % )of the students
strongly disagreed; the rest of them, (13%) were undecided, because they were not
sure whether working alone is redly the best way for them to write. Most of the
students in the sample agreed that individual work is not the best way to write. In item
three, most of the students, (67%) strongly agreed and 13% agreed, that they will
write well once they read well. In addition, only 7% disagreed and about 13% of them
were strongly disagreed. Most of the control group stated that once they have ideas in
their minds, they will write well and they like reading before writing. Not only this,
but also most of them stated that working alone on writing tasks does not motivate

them.
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Table 29 Students' Opinion towards the Writing Lesson

Students Results

Item 3
Very useful Good Not so good Not useful
What do you think of | O 0% 0 0% 9 60% | 6 40
the way |'ve taught %

you the writing

|essons?

Table 29 shows that most of the control group, (60%), said that the writing lessons
that they had been taught were not so good while 40% stated that they were not

useful. The data shows that students did not find the traditional method of teaching

writing useful.
Table 30 Assessment of Skills
Students Results
Item 3
Very Average Very poor No ability
proficient ability at al
How do you rate 2 13% 11 | 74% 2 13% 0 0%
your abilitiesin
the speaking skill?
How do you rate 2 | 13% 12 | 80% 1 7% 0 0%
your abilitiesin
the reading skill?
How do you rate 1 7% 14 | 93% 0 0% 0 0%
your abilitiesin
writing skill?
How do you rate 1 7% 12 | 80% 2 13% 0 0%
your abilitiesin
listening skill?
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The control group was requested to assess their ability in al language skills. 13% of

the students stated that their speaking ability was very proficient and about 74% of

them were average ability. In addition, only 13% of them stated that they were very

poor in speaking skill. No one chose 'no ability at all'. With regard to reading, 80% of

the students said that they were of average ability while only 13% stated that they

were very proficient. In addition, only 7% of them said that they were very poor in the

reading skill. In regard to the writing assessment, only 7% of the students stated that

they were very proficient, and 93% of them said that they were average ability.

Finaly, in assessing the listening skill, about 80% of the students stated that they

possessed average ability, only 7% of the students said that they were very proficient,

with 13% stating that they were very poor.

Table 31 Motivational Assessment

Students Results

Item 5 i i
Highly Moderately | Not that much | No desire for
motivated | motivated writing
When you writea 11 3% | 4 27%

composition by
your self, how

motivated you are?

According to Table 31, the majority of the students (73%) are not motivated when

they write by themselves and some of them (72%) have no desire for writing when

they work individually.

89




5.3.2 The Questionnaire: Experimental group

The questionnaire given to the experimental group was slightly different than what

was given to the control group. The extra items on the experimental group

guestionnaire seek their detailed opinions about cooperative learning and reading as

an input to writing.

Table 32 Students' Opinion towar dsthe Teaching Method

Students Results

Very useful

Good

Not so good

Not useful

| essons?

What do you think of the
way the researcher has

taught you the writing

7 47%

8 53
%

Table 32 shows that all of the students were favorable: 47% of the students said that

the teaching method the researcher utilized in teaching them the writing skill was very

useful and 53% of them stated that it was good. From such a result, the researcher

concluded that all of the experimental group gained benefits from both utilizing

reading as an input in teaching writing and implementing cooperative learning in

teaching writing.

Table 33 Students Writing Preferences

Students Results

Item 2 Strongly Agree undecided Disagree Strongly
agree disagree
1. Lack of 60% | 6 40%
vocabulary and
ideas during
writing
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discourages my

ability to write

2. getting ideas
from classmatesin
my group helps

me to write better

10

67%

33%

3. Writing classes
will be better if

we work in group

53.33
%

33.3
4%

13.
33
%

4. Group work
motivate me to

write better

40%

53%

7%

5. Discussionsin
groups could help
mealot in my

writing

40%

53%

7%

6. working alone
isthe best way for

me to write

7%

20
%

47
%

27%

7. | write well
once | read well

20%

10

67%

7%

%

8. Oncel have
ideasin my mind,

I will write well

60%

33%

%

9. | think my
writing will be
improved If
reading as an
input is utilized
insde the

classroom

47%

53%
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10. | like reading

before writing

60%

33%

%

11. Working
alone on writing
tasks will not

motivate me

13%

10

67%

7%

13
%

12. | feel | cannot
benefit from the
ideas of my

classmates

7%

40
%

53%

From the data presented in table 33, the researcher concluded that the experimental
group: (1) agree that lack of ideas during writing discourage their ability; (2) agree
that getting ideas from classmates boost their writing; (3) agree that writing classes
would be better if they work in group; (4) agree that they will be motivated to write
better if they work in group; (5) agree that group discussions enhances their writing;
(6) disagree that working alone is the best way to write (without any pre-activities
before the writing task); (7) agree that they write well once they read well; (8) agree
that having many ideas will make writing easy; (9) agree that once the reading skill is
implemented as an input inside the writing class, their writing will be enhanced, 10)
agree that they like reading before writing, 11) agree that working alone on writing
tasks will not motivate them to write and 12) disagree that they will not benefit from

the ideas of their classmates.
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Table 34 Students' Opinion towards the Writing Lesson

Item 1

Students Results

Very useful

Good

Not so good

Not useful

What do you think of
the way |'ve taught
you the writing

|essons?

6

40%

33% | 3

20%

1

%

As shown in Table 34, most of the experimental group expressed that they found that

cooperative learning and the use of reading as an input inside the writing classroom

were of great help to the improvement of their writing .40% of the students said that

the methodology the researcher utilized was very useful and 33% said that it was

good. A small percentage found it either not so good or not useful.

Table 35 Assessment of Skills

Students Results
[tem 3
Very Average Very poor No ability at
proficient | ability al
How do you rateyour | O 0% | 15 | 100% | O 0% 0 0%
abilitiesin the
speaking skill?
How do you rateyour | 6 40% | 8 53% | 1 7% 0 0%
abilitiesin the
reading skill?
How do you rateyour | 2 13%| 13 | 87% | O 0% 0 0%
abilitiesin thewriting
skill?
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How do you rateyour | 3 20%
abilitiesin the
listening skill?

6 40% | 6 40%

0%

Table 35 presents the assessment of students' language skills. The whole experimental

group stated that they are average in the speaking skill. In addition, only 53% of the

students said that they are average in the reading skill and 40% of them are very

proficient. The other 7% of them said that they are poor in the reading skill. In fact, in

the assessment of writing, the results were in conflict with their writing task in the

pre-test. Although the students written work was weak in the pre-test, aimost the

majority (87%) said that they are average in writing. In addition, 13% of the students

said that they are very proficient in writing. 40% of the students stated that they are

average in the listening skill and the same percentage, about 40%, said that they are

poor. In addition, the rest of them, about 20% said that they are very proficient in the

listening skill.
Table 36 Motivational Assessment
Students Results
Item 4
Highly Moderately Not that much No desirefor
motivated motivated writing
When you write a composition 1 6% 0 0% 7 47% 7 47%

by yourself, how motivated you

are?

According to table 36, almost most of the experimental group is not motivated when

writing task is done individually. To prove this viewpoint, about 47% of the students

said that they have no desire for writing when writing is done individually; moreover,

the same percentage goes for the students who have not got that much of desire in

94




writing individually. Only 6% of the students expressed their highly motivation
towards awriting task that is done individually.

5.3.3 The Essay

After collecting the questionnaire from the students, the researcher requested the
students to write an essay about stress management, see Appendix D, page 123. The
aim of the essay was to assess students' improvement of writing after teaching them
the writing course with reading as an input in a cooperative classroom. The results of
the experimental students proved that they benefited from the implementation of
cooperative learning and the use of reading as an input. However, the control group's
results were extremely poor. They gained lower marks than the experimental group.
The following table presents the results of the posttest for both groups.

Table 37 Students' Writing Performance in the Posttest

Student Number Grade (100%) Student Number Grade (100%)
Experimental group Post-test Control group Post-test

1 80% 16 5%

2 60% 17 24%
3 84% 18 38%
4 82% 19 28%
5 82% 20 32%
6 88% 21 34%
7 60% 22 36%
8 2% 23 16%
9 2% 24 56%
10 80% 25 52%
11 64% 26 26%
12 78% 27 40%
13 76% 28 14%
14 55% 29 22%
15 70% 30 28%
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As we can notice from the table, the experimental group achieved higher marks than
the control group. The highest mark in the experimental group was 88% and the
highest mark in the control group was 56%. In addition, the lowest mark in the
experimental group was 55% and the lowest mark in the control group was 5%.
According to these results, it can be concluded that the implementation of cooperative
learning and the use of reading as an input were of great help to the improvement of

writing performance of the experimental group.

5.4 Statistical Analysis

A t-test is utilized when the researcher seeks to discover the real differences between
two samples from the same population or two populations. It is highly essential,
because we cannot assume that there is significance differences between two samples
unless the t-test is utilized. It may well be that there is a difference between two
measurements; however, when you implement the t-test you may find no significant
differences (Ennos, 2000).

The current research applied the t-test to investigate whether there are significant
differences between the control and experimental group. The researcher analyzed her
data by applying two types of t-test: the independent sample test and paired sample
test. The independent sample test compares the mean scores of two groups on a given
variable (Schloesser, 2000). In addition, the paired sample test compares the means of
two variables and tests to see if the average difference is significantly different from
zero(Schloesser, 2000). The researcher used the independent sample test to indicate

the differences she encountered during the experiment between the two groups .

96



5.4.1 Definitions of Terms

P-value: it is the probability of obtaining the observed difference in the outcome
measure (Sedgwick, 2012).

Mean: it is the average of the numbers. It can be calculated by adding up al the
numbers then dividing them by how many numbers there are.

Standard Deviation (6): it isthe measure of how spread out numbers are. Its symbol
(o) isthe Greek letter sigma. It can be calculated in six steps: (1) get the mean, (2) get
the deviations (subtract the mean from each number), (3) square them (to square
means multiply them by themselves), 4) add the squares, 5) divide by total numbers
less one and 6) square roots of result is standard deviations (square roots is the

number multiplied by itself) (Ennos, 2000).

5.4.2 The Independent Sample T-test

The independent sample t-test confirmed that there is a significant difference between
the two groups. First, it compared the performance of the experimental group in the
pre-test with the performance of the control group in the pre-test. Almost all the
students in the two groups had the same level of performance in the pre-test (see
Table 23). There was not a significant difference between the two groups in the pre-
test, see Table 38 and figure 5:

T-test=-0667, P-value= 0.510
In the post-test analysis, however, there was a highly significant difference between
the two groups, see table '39' and chart '1":

T-test= 10.76, P-value= 0.000
The P-value=0.000 clearly indicated that the significant difference between the two

groups was high.
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Table 38 Independent Sample

Std. Mean
Group N Mean t Sig
Deviation | Differences
Experimental 15 9.46 5.527
Pre-test -2.133 -0.667 | 0.510
Control 15 11.60 11.60
Post-test | Experimental 15 37.26 4.317 22.200 10.76 | 0.000
Figure 5 Independent Sample T-Test
50 -
40 -
030 -
&
g
<20 -
10 -
0
Exalperiment Control Exalperiment Control

5.4.3 The Paired Sample T-Test

The performance of the experimental group on the pre-test was compared to their

performance on the post-test; in addition, the performance of the control group on the




pre-test was compared to their performance on the post-test. The results are displayed
in Table 39 and figure 6. For the experimental group, the result was:

T-test=-14.92, P-value= 0.000
This statistical data means that there was a highly significant difference between the
performance of the experimental group on the pre-test and the post-test. In fact, the
writing ability of the experimental group had gradually improved from time to time.
For the control group, the result was:

T-test= 1.34, P=0.200

This statistical data means that there was no significance difference between the
performance of the control group in the pre-test and the post-test. In fact, the control
group showed no improvement from the pre-test to the post-test.

Table 39 Paired Samples Test

Std. Mean _
Group | N | Mean o ) t Sig
Deviation | Differences

Pre-test | 15 | 9.46 5.527
Experimental -27.800 -14.92 | 0.000
Post-test | 15 | 37.26 4.317

Pre-test | 15 | 11.60 11.08

Control Posttest | 15 | 15.06 672 -3.46 -1.34 0.200
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Figure 6 Paired Samples Test
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The results of these statistical tests clearly demonstrate the efficacy of the cooperative
learning method as well as the techniques of integrating reading with writing. These
teaching methods when applied in writing classrooms have been shown by this
research to lead to a marked improvement in the writing ability of university students

in Benghazi.
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Chapter Six

Conclusions and Recommendations

6.1 Summary

The current study was conducted to examine whether cooperative learning enhances
the teaching of writing and motivates students to write better with the implementation
of reading as an input in the writing classroom. To answer the research questions, as
cited in the introduction section, the researcher administrated a pre-test to know their
level of writing ability, and then she taught them three lectures followed by a post-
test. In the pre-test, students were requested; first, to write an essay and then complete
a questionnaire. The post-test similarly involved a questionnaire and a writing task.
Students were divided into two groups: experimental and control group. The
experimental group was taught with the implementation of cooperative learning and
the use of reading as an input, while the control group was taught in the traditional

manner.

The researcher utilized the t-test to analyze her data. She sought to examine whether
students performance in the pre-test had gradually improved until the post-test or not
by implementing the two types of t-test: the independent and paired sample test. Both
the independent and paired sample test confirmed that the experimental students

performed better than the control group.
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6.2 Conclusions
In the light of the statistical analysis conducted on the data, the following conclusions

were drawn. The conclusions are discussed in relation to the research questions

outlined in chapter one.

6.2.1 Resear ch Question Number One

Will cooperative |learning promote the teaching of writing?

1. Cooperative learning is more effective than the traditional method of teaching
writing. According to the t-test analysis, there were highly significant differences
between the experimental and control group.

2. Cooperative learning creates a socia classroom. It teaches students how to support
each other aswell as to be independent students who depend on their own efforts.

3. Students in the cooperative groups showed better performance.

4. Cooperative learning maintains a communicative environment inside the
classroom.

5. Cooperative learning enhances all language skills. The researcher discovered that
all group members used al the language skillsin every activity they did.

6. It was found that in the cooperative learning classroom, students cooperate with
each other to enhance their own and each others' learning. Students in a cooperative
classroom have more opportunities of verbal expressions and a wider range of
communicative functions than those found in the traditional classroom. In the
traditional classroom, students are prevented from negotiating meaning with the

teacher and fellow students because the teacher initiates and controls the interaction.
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6.2.2 Resear ch Question Number Two:
Will the students be more highly motivated to write with the integration of reading as

an input and use of cooperative learning?

1. Cooperative learning motivates students to write. This was exhibited in the steady
improvement in the scores of their essays during the course of the study

2. Students in cooperative groups have significant superiority in learning writing over
students learning writing by traditional |earning method.

3. As cited in Chapter 3,'Cooperative learning increases mutual helpfulness in the
group as well as it enhances students learning ability. Furthermore, it maintains
participation of all group members (Richards and Renandya, 2002: 52). In fact, the
experimental group showed mutual helpfulness in learning how to write, and this
increased their motivation to write.

4. As presented in the statistical section, the experimental students were more highly
motivated than the traditional group. Most of the experimental students stated that
they had no desire in writing individually. They said that they preferred to read before
writing and discuss before writing.

6. Students, in the experimental group, demonstrated high level of enthusiasm,
curiosity and involvement in being taught through cooperative learning tasks.
Therefore, the implementation of cooperative learning and reading as an input in the

writing classroom were of great help to the enhancement of their writing.
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6.3 Recommendations

This section has been divided into two parts according to suggestions for teachers and

students.

6.3.1 Recommendationsfor Teachers

1. Training in the cooperative learning method should be provided to teachers of
English.

2. Troublemakers may gather in one group and interrupt the process of teaching.
Thus, teachers may use mixed ability groups to avoid this interruption.

3. Equal participation of every group member should be ensured. In addition, if
activities are not well prepared, some group members do all or most of the work while
others remain inactive. This situation must be mentioned by teachers in order to
ensure equal participation.

4. Teachers may avoid the noise of the group by utilizing three cards: the red, the
yellow and the green one. If the teacher gives the red card to one of the group, then
this group should stop working for five minutes and then go back to work. The yellow
card tells the students to be careful next time. In addition, the green one boosts and
encourages studentsto learning. It refersto groups' success.

5. Teachers should inform the students about their role in advance, as cited in Chapter
Four, (Table 4, 5 and 6), in order to build successful well-constructed groups and
maintain group functioning.

6. More time will be consumed in preparing for a class using the cooperative learning;
teachers should plan accordingly.

7. The more articles you recommend the students to read before writing, the more

well-formed essays you obtain from the students.
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8. To succeed in managing your classroom, read the frequently asked question as

cited in Appendix H, page 140.

6.3.2 Recommendationsfor Students

1. Students should focus on the teacher's instructions to easily communicate with each
other within the group and the whol e classroom.

2. Students should be punctual in attending the classes and handing over given tasks.
3. Students should be helpful to one another.

4. Students should be cooperative in their groups.

5. Students should facilitate the understanding of their group members.

6. Read extra articles about the topic you are going to write about the next lecture.

7. Read your groupmates' essays and make comments and then discuss them before

classtime.
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Appendix A

The Importance of Examination
(Adapted from Khan, Z., n.d)

The world Examination is noun of the word ‘examing’. It means to test in
order to verify, to judge and to certify, certain facts. Examination is a
very wide word, which isused in al spheres of life. The learned examiner
does not want that sense of examination to be discussed. He has in his
mind the University Examination and he wants to know whether the
institution of Examination should continue or should be abolished.

Some persons are of opinion that examination is not the sure test of the
ability of a candidate. The present examination system is based on
cramming and to pass the examination has become more a matter of
chance than that of ability. Again, the present system of examination

promotes other evils such as copying and even corruption.

The violent accidents in the examination halls strengthen this claim. Even
today we are told that a third-year student in one of the centres in Delhi
gave a sound beating to an invigilator who objected that the candidate
should not copy. The pity of the incident is that a police constable was in
league with that candidate and he brought the material for him to be
copied. Again, how can, the ability of a student be checked by a few
guestions? The answer to it is certainly in the negative. Thus, there is a
strong case that it should be abolished.

There are others who think that examination is a must. How can we do
without an examination? Life in itself is a big examination. At every
footstep we have to face certain tests. The success is always marked with

dignity and honor in all the examinations of life. Examinations add to our
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ability, power of toleration, perseverance and other good qualities. They

think that examination is not only necessary but it is aso ablessing.

Everybody has been afraid of examinations. Even Lord Christ once
uttered, "May God not put anybody to test". Teachers, students,
examiners and examinees, al think that examination is a curse, a horror
and a terror. Most of the mental diseases among the students are the

outcome of the examination and cramming.

In spite of al this, there must be something to mark the standards and to
judge the ability of the candidates. The students are being led astray.
They only study because they fear examinations. If this institution is

abolished, it is certain they will not study even aword.

Thus, we must assume that the system of examination should not be
abolished, but it should be reformed so that it should be of a great
advantage both to the student community and the society. The
examination is an evil but it is necessary, therefore, it cannot be
abolished. We cannot do without examinations, but the system needs a
total reform. We should not follow the old orthodox methods, but the

scientific change should be brought in the system of examinations.
Theimportance of examination

Life today has become so complex that examinations have come to play
an important part in one's educational career. Examinations are

considered so important that most students are afraid of them.

The ability to pass an examination is indeed a valuable quality. It shows
that the student is able to express his thought and ideas to a manner others
can understand. It also shows that the student has acquired a certain

amount of knowledge in some branches of study. Besides, the mind of a
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student, even if he is dull, receives good exercise when he prepares for an
examination. A student’s success in an examination, therefore, helps

employers and others to assess his mental or general ability.

Some people, however, argue that examinations test only a certain kind of
skill. They say that many people have a good memory and a specid
ability to pass examinations and achieve brilliant results, though they
have no capacity for origina thought or imagination. But it should be
realized that today the syllabuses are so extensive that a student cannot
expect to pass an examination by relying entirely on his memory. The
student of today must not only have a fair knowledge of the subject
matter but also be able to show his intelligence and power of reasoning,
especialy if he is sitting for a higher examination. Therefore, a student’s
ability to pass an examination must indicate some of his mental powers as

well as his grasp of the subjects that he has studied.

If there were no examinations, most scholars would have been less
informed than they are today. Examinations compel students to read as
mush as they can, and as they do so, they absorb knowledge
unconscioudly. Further, because of examinations; teachers have to
confine themselves to the syllabuses which are amed at imparting

knowledge in a systematic manner, and thus develop mental discipline.

Examinations are therefore an important part of academic studies
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Examination and itsimportance
(Adapted from Naveen, 2009)

Students, generally, fear to take up an examination. They regard it
agreat evil. As the examination days draw near students become greatly
nervous. They keep bending over their books, all the time night and day;
they keep them busy with their books. Still they do not get satisfaction.
On the examination days, they read almost the whole night. They seem to

be passing their time n constant fear and anxiety.

It is commonly believed that examinations are the true test of
merit. Only the deserving students pass the examination. All the rest fail.
But the facts are not so. Examination is not the true test of merit. It is
often seen that those, who do not deserve to pass, get through, while those
who deserve to pass, get failed. The reason is that many students use
unfair means and manage to pass the examination.

The importance of an examination is still sufficiently great.
Students, who are really good at studies, maintain their record in all the
examinations. All the examinations, passed by a student, taken together,
reveal the true merit of that student. There can be no other proper way to
judge the merit if each student. Government service, are also awarded on
the basis of written examinations and viva-voce tests.

Examination system of this day has got many defects. In many
cases, it is found to be no true test of the student’s knowledge. It is
aways open to unfair means. Student manages to pass an examination
and yet remain quite blank.

There are two views about examination. Some people hold that
there should be no examination or a few examinations as possible. The
promotion may be given to students on the basis of their work in the class
and on the remarks of the teachers. But this does not seem good. It is easy
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to influence the teacher, who are loca men, and can be easily persuaded
to give do not deserve promotion; can go up to the nest higher class by
using a little influence. The other view seems to be better. According to
this view, there should be regular weekly tests in every subject and there
guarterly examinations. The fina result should be based on the results of
al weekly tests and the result of al quarterly examinations. This
suggestion is put forward with the views that the students my become
regular in their studies and acquire thorough knowledge of the subject.
The second thing is that when there will be May test and examination, all
having equal value there should not be so much of conclusion and worry
at the last examination. The labour and the interest of the students will get
divided equally among all the examinations.

An examination is not necessarily an evil, as the students generally
think. Examination enables the student to judge their merits and put in
more labour, when necessary. It aso enables them to rise higher and
higher education. So instead of calling examination an evil, it would be

better to call it ablessing in disguise.
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Appendix B

Children of Working Mothers
(Adapted from Anonymous, n.d)

Gone are the days when mother devoted her full life for development of her
children. Today, women are becoming more active, independent and prefer
progressin their career rather than been recognized as just house makers. Career
oriented women continue their work soon after completion of their maternity
leave. Many working women start the job early due to financial needs of their
family. There can be different reasons for women to go to work instead of

staying at home.

Sometimesit isvery difficult for women to go for work after delivery. In the
initial period she may fedl insecure for her child. She needs to join work soon
after few months of child birth. If she has someone in her family like in-laws or

grandparents to look after her child, then she may feel secured for her child.

Some working women need to sacrifice career if they don’t have any option for
taking care of their child. Many women prefer to leave their career whiles some
women prefer to work from home. Some women choose to continue their job, in
such case they make some arrangement to look after their children. WWomen with

financial problem also continue their job due to needs of family.

There are many advantages and disadvantages of working mother for their

children.
Advantage for Children of Working Mother

- Children of working mother start doing their own work themselves from
119



childhood as compared to children of non-working mother. Children of non-
working mother depend on their mother even for small needs. For example, if a
child of non-working woman needs any toy to play, he asks his mother to give
him that toy. They become fully dependant on their mother as sheis easily
available to them for the whole day. Children of working mother have no option
and thus, they learn to do many things themselves. They become more

independent and responsible in their work.

- Many husbands help their working spouse in household work. So when the
children observe their father doing work at home and helping their mother, thus
they also learn to help their parents. In this way, they can learn self awareness
and discipline from early age. In addition, the children become co-operative from
childhood. It is not possible for non working woman because she is expected to
keep everything ready for her husband and children. Therefore, children of non-
working mother become lazier and dependant on parents as compared to children

of working mother.

- Highly educated, working parents can give better education to their children.
They know to provide al necessary facilities for the ideal development of their
children omitting the unnecessary ones. They also motivate their children to
participate in different activities as they can afford such expenses due to higher
family income. On the other side it might not possible to afford such expense for

many parents, if only father isworking in family.

- Working mother might find more affection towards her children when she
comes back from her work as she missed her children for whole the day. She
might feel find more attached to her kids and vice - versa. Thus, mother and
children become more attached to one other. Non-working mother stays with her

children for whole the day, therefore she doesn’t find such feeling of missing her
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kids and children also takes her for granted.

- Children of working mothers become practical and more intellectual. They can
take wise decision themselves and become independent, confident and more

activein their work.

Disadvantage for Children of Working Mother

- Some working mothers have to take their child to childcare center asthereisno
onein her family to care for child. In such case she needs to compromisein
development of her kids and feels guilty for not sparing good time to raise her
Kids.

- If achild doesn’t have any siblings, sometimes he feels lonely as he has no one

to express his feelings or thoughts or finds nobody to play with them.

- Some Working parents cannot spare good time with their children and don’t
have time to listen to problems of their children. Therefore, children get

frustrated or depressed as they don’t have anyone to share their feelings.

- Working mother needs to handle home and office work together. Therefore, she
may get tired at the end of the day. In such case she may not be able to
understand her children’s problem and may get angry with their children if they
don’t listen or obey her instructions.

- Working mother may not be able to attend children’s school program due to
hectic schedule at work or leave problems. Sometimes they cannot attend parent
meeting or some cultural festival evens when their kids are participating. At that

time children may feel badly as they find their friend’ s parent during such
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functions. It creates insecurity and guilty feeling in their child mind.

Nowadays, due to economical problems and infllation, it is essential for everyone
to make more efforts for good earning. In such case it is necessary for a woman
to understand her responsibilities and start working to help her husband to reduce

their financia crisis.

Working mother should understand her children’s problem and try to solve it.
Y ou should also take help from your partner in your daily household work.
Today, it is not disgraceful for man to help his wife in household work.

Take active participation in your children’s development evensif you are
working parents. Y ou should listen to your kids carefully and try to understand
their needs. Tackle your kids with love and patience. Do not get angry with your
kids due to your work pressure. Keep your home and work stress separatesto live
happy life. Good time management helps you to spare quality time with your
kids. Keep updated with your kid's school reports and meet their school teacher

regularly to know the progress of your child.

Itisfor sure that working mother can become the best mother if she follows

precise time management and behave intellectudly rather than emotionally. She
should feel proud that as aworking mother she has the power to provide the best
education and facilities to her children but at the same time she should not forget

that healthy upbringing of her child is her responsibility.
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Children Of Working Mothers

Thisarticle emphasizes the struggle that most moms feel about working
outside the home. Who benefits from a career to most- the kids or the

mom?

"These aren't somebody else's children, and this isn't somebody else's problem,”
Donna Shalala said in 1996, while addressing the 100th annua PTA

convention.

Being awoman in the 90's is difficult; most women feel pulled in more than one
direction. Some women want it all, and they attempt to haveit al. Other mom's
put their careers on hold until their children are older, which sometimes attracts

the disdain of family members, friends, and peers.

This decision is one of the most important awoman ever faces. Some women
have no choice; they are single mothers who must work. Other women do have
a choice. These women are married with stable incomes, which alows themto
exercise their freedom of choice. Who meets her child's needs for nurturing,
attention, and education the best; isit the stay at home mom or the working

mom?

Nurturing and caring for young children is essential. Moms must bond with
their children at an early age. A mom who stays home with her children is able
to share more than just time. She strengthens the connection between herself
and her child. A mother who works must rely on other people to interact with
her child. You are paying a person to love your child. That sounds a bit strange,

but it istrue.
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Care and love are synonyms for what mothers have given their children since
the beginning of time. Child-care has become a major issue in this country,
which tells me that our children are in need of love. The optimum situationisa

family member whom can provide day-care, but thisis not always an option.

Americas children are crying out for attention, while drugs, acohol, and
teenage pregnancy plague our society. Aren't our children worth more than our
careers? Mothers who stay at home fill an important need for their children.
Simply, they are there when their children need them, not at work.

If children get attention when they are young, they are able to cope better as
teenagers. Children who have a close bond with their parents are more apt to
talk to parents about sex, drugs, and acohol. The fundamental years - between

birth and five years of age- have been lost to most American children.

The attention a child receives during these years is irreplaceable. The amount of

attention a child receives influences his or her direction in life.

Our children's education is our responsibility as parents, not the people we pay
to educate them. While working parents can afford better schools, their children
may benefit more from being taught right from wrong. So many children from
"good" backgrounds with two parents in the home have taken guns and shot
classmates. These families normally have two parents working outside the

home.

Teaching our children moral values is more important than sending them to an
expensive private school. Mothers that stay home can, many times, do a better

job of instilling valuesin their children.

There are studies that show that children in day-care interact better with their
peers. Why on earth wouldn't they get along better with children their own age?
They are in day-care and pre-schools al day long!
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Studies also support that children of two working parents get higher gradesin
school, which makes sense. Children of career parents not only go to better
schools, but they also are under more pressure to succeed. They are the children
of professiona people with high profile careers, which explain the higher

grades.

These are our children; they are Americas future. In Donna Shalalas words,
"Make no mistake about it, if we don't act fast, we could lose an entire

generation.”

A magjor report released by the Carnegie Corporation of New York in 1996
found that at least one-half of our teenagers are at risk for dangerous behaviors

that could serioudly diminish their lives.

Many of us have been both aworking mom and a stay at home mom, which has
given us the unique opportunity to see both sides of thisissue. We may be
happier when | work, but perhaps our children are not. Whose happiness should
take priority? For many moms, children are more important than a career.

We have the rest of our lives to make ourselves happy. The window of time for
Americas children, our children, is growing short. Mom, tighten your belt a

little financially, and your apron strings.
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Appendix C

Some important characteristics of a co-worker

(adapted from Sabrina, n.d.)

Nowadays, any kind of job cannot be done by any single person. So there are some
important characteristics to help one and his company to succeed, therefore | suppose
those are the expected characteristics of my co-worker. In my opinion they are team

spirit, expression ability and tolerance of different opinions.

First, the team spirit is the most important. Since a company is like a machine,
everyone in it acts as a part, when all parts cooperate smoothly; there is a chance to
succeed. If someone short of this sight, and want to behave like a superstar, although
he may be masterful, he wonj t help much. In my experience of work and study, |
have met those who not only were smart but also showed some ability in work, while
lack of team spirit. He did his part perfectly, but when discussing with others, he
seemed reserved and unpleasant to show his ideas exactly. Thus his work have to go
along his thought, nobody can and want to show other opinions which maybe promote
the whole project. As a result, others disliked working with him and our progress

slowed. From this, we can see how crucial the team spirit is.

On the other hand, if a person has team spirit, but canj t express himself clearly, there
surely will be many obstacles. Suppose how difficult it is when some foreigners are
working together without a translator. The procedure of work need explanation,
communication, discussion, al of which rely on the ability of expression. For
example, when exchanging, onej s work have to be passed by another, if lack of
expression, we can imagine how difficult it is when have to start from the beginning.

So to make oneself understood is another aspect.

Lastly, | think he should have a tolerance of different opinions. While working,
different person came from different backgrounds, holding different standpoints.
Since there are two sides of a story, no one can tell which one is absolutely right or

wrong. Remember the slogan of Apple Company, j°think differentlyj+? Hence we
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should permit some kinds of points existing and shouldn'tj t engender animus

because of distinct points of view.

In short, 1 hope my co-worker can have these characteristics as many as possible. |

think this will conduce to our company and ourselves;j careers.

Characteristics of the Ideal Employee

Dependability

Honesty & Integrity
Positive, Proactive Attitude
Willing to Work

o M~ w NP

Uses Down Time Productively

DEPENDABILIT

Management and executive staff and corporate employers overall see Dependability in these good
qualities:

1. AlwaysFollows Directions

2. Consistently Accurate

3. Works Independently

4. Gets Along with peers, management, and clients

5. Good Grooming and Hygiene

6. Always On Time to work and back from breaks.

7. Good Attendance - Does not take off al their sick time just because they have it

8. Cooperative, but asks good questions

9. Upbeat and Proactive Attitude

10. Team Player
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HONESTY & INTEGRITY

Thisis more than just telling the truth. It includes doing your best work for your work team, your
company and your boss. Holding back because one is afraid of working more than others and not
be rewarded for it is an immature belief; such an employee needs to sit down with the supervisor
or boss and ask about the chances for advancement and rai ses and how to accomplish them.

The action of doing as little as possible while others make up the difference is not a likeable
personality trait at work, at home, or anywhere else. Remember that many founding colonies and
new nations began by leaderstelling their settlers, "He who does not work, does not eat." Such an
employee will make enemies of coworkers and aso not be promoted. In addition, this negative

trait will definitely show up as a problem on annual performance reviews.

Examples of dishonesty and lack of integrity:

Working more slowly than the standard pace.

Having coworkers clock in for them when late. Thisisusually illegal aswell.
Pilfering work-related supplies and equipment.

Extended breaks and rest room visits.

Completing personal tasks on the job, using company equipment and supplies, including the

telephone and I nternet.

Inventors are Proactive

POSITIVE, PROACTIVE ATTITUDE

Attitudes project your beliefs and values, and what you think of your job, coworkers and boss. It
is shown in the quality of your work. The boss is aware of your individua attitudes at work and is
watching them every day. They are as important as the work that you produce. A "positive"
attitude does not always mean "happy", but it is better to be upbeat at work rather than brooding
and angry, "Positive" can also mean proactive, which means you go after things and don't wait for
them to come to you (using initiative).

Good Attitudes:
Smiles

Good posture

Pleasant tone of voice
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Complaining through proper channels, while offering ideas for improvement.
Respect and courtesy

Managing conflict and anger

Good job performance

Interested in others

Bad Attitudes:

Blank facial expression or afrown

Slumping in chairs, leaning on walls

Sarcasm, unmodulated voice, mumbling

Complaining on the work floor

Trash talking about the company to coworkers; enabling bad attitudes among others
Displaying anger inappropriately

Substandard job performance

Ignoring people at work

Good attitudes help get you promoted, make friends, please customers and raise saes. Good
attitudes increase your value to your company

WILLING TO WORK

Y ou show your willingness to work with these qualities:

1. Ability and Desire to Communicate- Organizing and present your thoughts clearly.

2. Intelligence- Showing common sense and the ability and desire to learn.

3. Sdf-Confidence - Showing assertiveness and initiative.

4. Accepting Responsibility - Takes on new challenges, admits mistakes and fixes them.
5. Leadership - Being a good example, taking charge.

6. HighEnergy Level.

7. Imagination.

8. Flexibility - Adaptable, accepts changes.

9. Getsalong with others.

10. Handles Conflict
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11. Setsand Achieves Goals - Continuous improvement. Has personal direction,

12. Occupational Skills- Able to do the job and accept new training.

USESDOWN TIME PRODUCTIVELY

When you are not busy at work, or between major projects, be productive by doing these things:

1. Read trade journals and magazine articles about your company and the industry in which

you work.
2. Read about current trends in your industry on the Internet.
3. Askfor, or find, new tasks to do; help someone else.
4. Think of abetter way to do something in your job or in the company.
5. Clean and organize your work area.
6. Update your filing systems, clean out old email messages, etc.
7. Write an article about your job or your industry and share it with your boss.

8. Takean online classthat is relevant to your job. Some of these are free of charge.
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Appendix D

Stress M anagement
(adapted from Smith & Segal, 2012)
How to Reduce, prevent, and Cope with Stress

It may seem that there’ s nothing you can do about your stress level. The
bills aren’t going to stop coming, there will never be more hours in the
day for all your errands, and your career or family responsibilities will
aways be demanding. But you have alot more control than you might
think. In fact, the simple redlization that you're in control of your lifeis
the foundation of stress management.

Managing stressis all about taking charge: taking charge of your
thoughts, your emotions, your schedule, your environment, and the way
you deal with problems. The ultimate goal is abalanced life, with time
for work, relationships, relaxation, and fun — plus the resilience to hold up

under pressure and meet challenges head on.
I dentify the sources of stressin your life

Stress management starts with identifying the sources of stressin your
life. Thisisn't as easy asit sounds. Y our true sources of stress aren’t
always obvious, and it’s al too easy to overlook your own stress-inducing
thoughts, feelings, and behaviors. Sure, you may know that you're
constantly worried about work deadlines. But maybe it’s your
procrastination, rather than the actual job demands, that |eads to deadline
stress.
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To identify your true sources of stress, look closely at your habits,
attitude, and excuses:

Do you explain away stress as temporary (“I just have amillion
things going on right now”) even though you can’t remember the
last time you took a breather?

Do you define stress as an integral part of your work or home life
(“*Things are always crazy around here”) or as a part of your
personality (“| have alot of nervous energy, that’s all”).

Do you blame your stress on other people or outside events, or

view it as entirely normal and unexceptional ?

Until you accept responsibility for the role you play in creating or

maintaining it, your stress level will remain outside your control.
Start a stressjournal

A stressjournal can help you identify the regular stressorsin your life and
the way you deal with them. Each time you feel stressed, keep track of it
in your journal. As you keep adaily log, you will begin to see patterns
and common themes. Write down:

What caused your stress (make a guessif you’ re unsure).
How you felt, both physically and emotionally.

How you acted in response.

What you did to make yourself feel better.

L ook at how you currently cope with stress

Think about the ways you currently manage and cope with stressin your

life. Your stress journal can help you identify them. Are your coping
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strategies heathy or unhealthy, helpful or unproductive? Unfortunately,
many people cope with stress in ways that compound the problem.

Unhealthy ways of coping with stress

These coping strategies may temporarily reduce stress, but they cause

more damage in the long run:

Smoking . Using pills or drugsto relax
Drinking too much . Slegping too much
Overeating or undereating - Procrastinating

Zoning out for hoursin front . Filling up every minute of the
of the TV or computer day to avoid facing problems
Withdrawing from friends, . Taking out your stress on
family, and activities others (lashing out, angry

outbursts, physical violence)

L ear ning healthier ways to manage stress

If your methods of coping with stress aren’t contributing to your greater
emotional and physical health, it'stimeto find healthier ones. There are
many healthy ways to manage and cope with stress, but they all require
change. Y ou can either change the situation or change your reaction.
When deciding which option to choosg, it’s helpful to think of the four
As:. avoid, alter, adapt, or accept.

Since everyone has a unique response to stress, there is no “one sizefits
al” solution to managing it. No single method works for everyone or in
every situation, so experiment with different techniques and strategies.

Focus on what makes you feel calm and in control.
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Dealing with Stressful Situations: The Four A’s

Change the situation: Change your reaction:
Avoid the stressor. . Adapt to the stressor.
Alter the stressor. . Accept the stressor.

Stress management strategy #1: Avoid unnecessary stress

Not all stress can be avoided, and it’s not healthy to avoid a situation that
needs to be addressed. Y ou may be surprised, however, by the number of

stressors in your life that you can eliminate.

Learn how to say “no” —Know your limits and stick to them.
Whether in your personal or professional life, refuse to accept
added responsibilities when you' re close to reaching them. Taking
on more than you can handle is a surefire recipe for stress.

Avoid peoplewho stressyou out — If someone consistently causes
stressin your life and you can’t turn the relationship around, limit
the amount of time you spend with that person or end the
relationship entirely.

Take control of your environment — If the evening news makes
you anxious, turnthe TV off. If traffic’s got you tense, take a
longer but less-traveled route. If going to the market isan
unpleasant chore, do your grocery shopping online.

Avoid hot-button topics— If you get upset over religion or
politics, cross them off your conversation list. If you repeatedly
argue about the same subject with the same people, stop bringing it

up or excuse yourself when it’s the topic of discussion.
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Pare down your to-do list — Analyze your schedule,
responsibilities, and daily tasks. If you’ ve got too much on your
plate, distinguish between the “shoulds’ and the “musts.” Drop
tasks that aren’t truly necessary to the bottom of thelist or

eliminate them entirely.
Stress management strategy #2: Alter the situation

If you can't avoid a stressful situation, try to alter it. Figure out what you
can do to change things so the problem doesn’t present itself in the future.
Often, thisinvolves changing the way you communicate and operate in

your daily life.

Expressyour feelingsinstead of bottling them up. If something
or someone is bothering you, communicate your concernsin an
open and respectful way. If you don'’t voice your feelings,
resentment will build and the situation will likely remain the same.
Be willing to compromise. When you ask someone to change their
behavior, be willing to do the same. If you both are willing to bend
a least alittle, you'll have a good chance of finding a happy
middle ground.

Be more assertive. Don't take a backseat in your own life. Dedl
with problems head on, doing your best to anticipate and prevent
them. If you’ve got an exam to study for and your chatty roommate
just got home, say up front that you only have five minutes to talk.
Manage your time better. Poor time management can cause alot
of stress. When you'’ re stretched too thin and running behind, it's
hard to stay calm and focused. But if you plan ahead and make sure
you don’'t overextend yourself, you can ater the amount of stress

you're under.
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Stress management strategy #3: Adapt to the stressor

If you can’t change the stressor, change yourself. Y ou can adapt to
stressful situations and regain your sense of control by changing your
expectations and attitude.

Reframe problems. Try to view stressful situations from a more
positive perspective. Rather than fuming about atraffic jam, look
at it as an opportunity to pause and regroup, listen to your favorite
radio station, or enjoy some alone time.

Look at the big picture. Take perspective of the stressful
situation. Ask yourself how important it will be in the long run.
Will it matter inamonth? A year? Isit really worth getting upset
over? If the answer is no, focus your time and energy elsewhere.
Adjust your standards. Perfectionism is amaor source of
avoidable stress. Stop setting yourself up for failure by demanding
perfection. Set reasonable standards for yourself and others, and
learn to be okay with “good enough.”

Focus on the positive. When stress is getting you down, take a
moment to reflect on all the things you appreciate in your life,
including your own positive qualities and gifts. Thissimple
strategy can help you keep things in perspective.

Adjusting Your Attitude

How you think can have a profound effect on your emotional and
physical well-being. Each time you think a negative thought about
yourself, your body reacts asif it were in the throes of atension-filled
situation. If you see good things about yourself, you are more likely to

feel good; the reverse is also true. Eliminate words such as "aways,"

136



"never," "should,” and "must." These are telltale marks of self-defeating
thoughts.

Stress management strategy #4: Accept the thingsyou can’t change

Some sources of stress are unavoidable. Y ou can't prevent or change
stressors such as the death of aloved one, a seriousillness, or anational
recession. In such cases, the best way to cope with stress is to accept
things as they are. Acceptance may be difficult, but in the long run, it’s
easier than railing against a situation you can’t change.

Don’t try to control the uncontrollable. Many thingsin life are
beyond our control— particularly the behavior of other people.
Rather than stressing out over them, focus on the things you can
control such asthe way you choose to react to problems.

L ook for the upside. Asthe saying goes, “What doesn’t kill us
makes us stronger.” When facing major challenges, try to look at
them as opportunities for persona growth. If your own poor
choices contributed to a stressful situation, reflect on them and
learn from your mistakes.

Shareyour feelings. Talk to atrusted friend or make an
appointment with atherapist. Expressing what you’ re going
through can be very cathartic, even if there’ s nothing you can do to
alter the stressful situation.

Learn toforgive. Accept the fact that we live in an imperfect
world and that people make mistakes. Let go of anger and
resentments. Free yourself from negative energy by forgiving and

moving on.
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Stress management strategy #5: Make time for fun and relaxation

Beyond a take-charge approach and a positive attitude, you can reduce
stress in your life by nurturing yourself. If you regularly make time for
fun and relaxation, you'll bein abetter place to handle life's stressors

when they inevitably come.

Healthy waysto relax and recharge

Go for awalk. . Savor awarm cup of coffee or
Spend time in nature. tea

Call agood friend. . Play with a pet.

Sweat out tenson withagood - Work in your garden.
workout. . Get amassage.

Writein your journal. - Curl up with agood book.
Take along bath. . Listento music.

Light scented candles. . Watch a comedy.

Don’t get so caught up in the hustle and bustle of life that you forget to
take care of your own needs. Nurturing yourself is a necessity, not a

luxury.

Set asiderelaxation time. Include rest and relaxation in your daily
schedule. Don’t alow other obligations to encroach. Thisis your
time to take abreak from all responsibilities and recharge your
batteries.

Connect with others. Spend time with positive people who
enhance your life. A strong support system will buffer you from

the negative effects of stress.
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Do something you enjoy every day. Make time for leisure
activities that bring you joy, whether it be stargazing, playing the
piano, or working on your bike.

Keep your sense of humor. Thisincludes the ability to laugh at
yourself. The act of laughing helps your body fight stressin a

number of ways.
Stress management strategy #6: Adopt a healthy lifestyle

Y ou can increase your resistance to stress by strengthening your physical
health.

Exerciseregularly. Physical activity plays akey role in reducing
and preventing the effects of stress. Maketime for at least 30
minutes of exercise, three times per week. Nothing beats aerobic
exercise for releasing pent-up stress and tension.

Eat a healthy diet. Well-nourished bodies are better prepared to
cope with stress, so be mindful of what you eat. Start your day
right with breakfast, and keep your energy up and your mind clear
with balanced, nutritious meals throughout the day.

Reduce caffeine and sugar. The temporary "highs' caffeine and
sugar provide often end in with a crash in mood and energy. By
reducing the amount of coffee, soft drinks, chocolate, and sugar
snacksin your diet, you'll feel more relaxed and you'll sleep better.
Avoid alcohal, cigarettes, and drugs. Self-medicating with
alcohol or drugs may provide an easy escape from stress, but the
relief is only temporary. Don’t avoid or mask the issue at hand,;

deal with problems head on and with aclear mind.
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Get enough sleep. Adequate sleep fuels your mind, as well as your
body. Feeling tired will increase your stress because it may cause

you to think irrationally.
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Appendix E

University of Benghazi
Faculty of Education
A pretest isconducted in Partial Fulfillment of the Requirementsfor the Degree of

Master of Artsin English Language and Linguistics.

2012

Many students chose to attend schools or universities outside their home
countries. Why do some students study abroad? Use specific reasons and details
to support your essay.

Please Tick Dthe appr opriate box:

1. Do you like to write in English?
Yes [ ] No [ ]
2. Doyou like reading English articles?

Yes D No D
3. Do you prefer reading articles, which are related to the topic you are asked to write
about?

Y%D NO|:|

4. Do you prefer to discuss the topic with both your teacher and your classmates?

Yes[ ] No [ ]

5. Do you have difficulty choosing a writing topic?

YesD No D

6. Do you have difficulty getting started?

YesD NO|:|

7. Asses your ability to expressideas in writing English:

ExcellentD GoodD Fair D WeakD



8. Do you prefer to do the writing task....?

Home D class D library D

WY =

9. What do you like more?
1. D Reading before writing 2, D Writing immediately

10. Choose one of the following?

1. D | write well once | read well. 2.D| write well even if | didn’t read.

11. Do you like discussing in groups before writing?

Y%D No D
12. How easy are these things when you write in English? Circle the most
appropriate.

(1= very easy, 2= somewhat easy, somewhat challenging, 4= very challenging)

1. getting ideas 1 2 3 4
2. Vocabulary 1 2 3 4
3. expressing myself 1 2 3 4
4. cohesion 1 2 3 4
5. coherence 1 2 3 4

13. choose one of the following:

1.D Whenever | face a problem while writing my own essay, | immediately turn to
my teacher for help and then my classmate.

Z.DWhenever | face a problem while writing my own essay, | immediately turn to
my classmate for help and then my teacher.

14. Doesit help you to write when working in group?

Y%D NO|:|

15. Does group work motivate you to write better?

YesD No D
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16. What is the most difficult problems do you face in learning writing? Mention only
one problem.

Thank you for your help
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Appendix F

University 01? Benghazi
Faculty of Education
A post-test isconducted in Partial Fulfillment of the Requirements

for the Degree of Master of Artsin English Language and
Linguistics.

Experimental Group 2012

A. write an essay about the following topic sentence: Stress M anagement.

B. Questionnaire

1. What do you think of the teaching method the researchers utilized in teaching you the
writing lessons?

a.very useful b.good c.notsogood d.notuseful

2. The following statements concern aspects of the writing process. Express your feeling
for each one by using this key:

A. Strongly agree  b.agree c.undecided d. disagree e.strongly disagree

Questions A/ B|C| D

1. Lack of vocabulary and ideas during writing discourages my ability to
write

2. getting ideas from classmates in my group helps me to write better

3. Writing classes will be better if we work in group

4. Group work motivate me to write better

5. Discussions in groups could help me a lot in my writing

6. working alone is the best way for me to write

7. 1write well once | read well

8. Once | have ideas in my mind, | will write well

9. | think my writing will be improved If reading as an input is utilized inside
the classroom

10. I like reading before writing

11. Working alone on writing tasks will not motivate me

12. | feel | cannot benefit from the ideas of my classmates
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3. What do you think of the lessons | used to teach you?

| | Very useful and helpful | | Useful and helpful | | Notbad | [ Notusefuland helpful atall

4. How do you rate your abilities in the four skills in terms of your best and your worst?

Skills Very proficient | Average ability Very poor No ability at all

Speaking

Reading

Writing

Listening

5. When you write a composition by yourself, how motivated you are?

Highly motivated Moderately Not that much No desire for writing
motivated
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Appendix G

UninrSify 01? Ber;zghazi
Faculty of Education
A post-test is conducted in Partial Fulfillment of the Requirements

for the Degree of Master of Artsin English Language and
Linguistics.

Control Group 2012

A. Write an essay about the following topic sentence: Stress M anagement.
B. Questionnaire

1. What do you think of the teaching method the researchers utilized in teaching you the
writing lessons?

a.veryuseful b.good c.notsogood d. notuseful

Table '28' Students' Writing Preferences

Students Results

ltem 2 A B C D E

Strongly | Agre | undecided Disagree | Strongly
agree € disagree

1. Lack of vocabulary and ideas
during writing discourages my
ability to write

2. working alone isthe best way
for me to write

3. | writewell once | read well

4. Oncel haveideasin my mind,
I will write well

5. 1 like reading before writing

6. Working alone on writing
tasks will not motivate me
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3. What do you think of the lessons | used to teach you?

| | Very useful and helpful | | Useful and helpful | | Notbad | [ Notusefuland helpful atall

4. How do you rate your abilities in the four skills in terms of your best and your worst?

Skills Very proficient | Average ability Very poor No ability at all

Speaking

Reading

Writing

Listening

5. When you write a composition by yourself, how motivated you are?

Highly motivated Moderately Not that much No desire for writing
motivated
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Appendix H

The following questions are adapted from Renandya and Richards' book '
Methodology in Language Teaching'

How Bic SHouLb Groups BE!

1.  Even two people are a group.

2. Generally speaking, the smaller the group, the more each member talks and the less
chance there is that someone will be left out. If time is short, smaller groups can
usually do an activity more quickly. Smaller groups also require fewer group-
management skills. Thus, when starting with cooperative learning, groups of two or
three may be best.

3, Larger groups arc good because they provide more people for doing big tasks,
increase the variety of people in terms of skills, personalities, backgrounds, and so on,
and reduce the number of groups for the teacher to monitor.

4. Many books on cooperative learning recommend groups of four. For example,

Kagan (1992) suggests foursomes and uses many cooperative learning techniques in
which students first work in pairs, and then the two pairs of the foursome iteract with
ené anether.
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George M. Jacobs and Stephen Hall

How SHouLD Groups Be FORMED?

1.

Maost experts on cooperalive learning suggest that teacher-selected groups work best,
at least until students become proficient at collaboration. Teacher-selected groups
usually aim to achieve a heterogeneous mix. Such a mix promoles peer tutoring, helps
1o break down barriers among different types of sludents, and encourages on-task
behavior,

In creating izacher-assigned teams, factors to consider include language proficiency,
first language, sex, race, and diligence.

An effective way to set up mixed-proficiency groups 1s lo band the learners” names
into, say, four proficiency clusters from high to low and then select randomly from
within each band so that groups will involve learners with a range of proficiencies.
Oither criteriz, such as sex, race, and diligence, can be considered when deciding
whom Lo choose from which band.

Random grouping is quick and easy and conveys the idea that one can work with
Anyone.

Many ways exist for randomizing groups. The most comman is counting off. Take the
number of stadents in your class, divide by the number of students you want per
group, and the rasult will be the number students should count to, For example, if
there are 56 students in the class and you want groups of 4, divide 56 by 4, which

is 14: so, students should count 1o 14

Other ways to set up random groups include using playing cards, giving out numbered
pieces of paper, and distributing cards with different categories on them and letting
students group themselves according to the calegory. An example of the latler
procedure would be 1o have some cards with names of animals, others with names of
plants, others with names of countries, and so on. All the animals would find each
odher and form a group, all the plants would look for the other plants, and 50 forth.
The number of students in the class may not fit evenly with the number of sdents
per group. For example, if there arc forty-seven students in the class, and you want
groups of four, three students will be left over. [t might be best to from eleven groups
of four and one group of three.

When students become good at cooperative group wark, they can group themselves —
for example, by interests — for self-directed projects {$haran & Sharan, 1992).

WhEN STUDENTS ARE WORKING IN THER GRoups, How
CaAM THE TEACHER GET THE CLAss's ATTENTION?

1.

A signal can be used to tell students that groups should quickly bring their
discussions to a temporary halt and face the teacher, One popular signal is the teacher
raising a hand. When students see this, they are to ruise their hands alsn, bring their
discussion to a close, alert other students who have not seen the teacher”s raised hand,
and face the teacher. One way to remember this is RSPA (Raise hand, Stop talking,
Pass the signal to those who have nol seen it, Attention to teacher).
Cither possible signals include ringing a bell, playing a musical instrument, blowing a
whistle, snapping one’s fingers, and Hicking the lights on and off, One teacher we
st st fo mme ! Another puls two Signs on e foard, one fo stop wanrkrrg ard
face the teacher, and the other 1o continue but more quietly. She knocks on the board
to get students’ altention and then points Lo the appropriate sign.
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Fnplementing Cooperative Leaming

Some teachers play music in the background as groups study together. In this case,
tursing off the music can be the attention signal (Saeki, 1994),

When students lead class activities, they can use the same signal,

Ome stadent in each group can take the role of group checker with the responsibility
of watching out for the teacher’s signal and heing sure the ETodp responds 1o the
signal quickly. Many other types of roles can be used to facilitate group functioning
(Nola, Power, & Jacobs, OEay,

Il some groups are not responding quickly (o the attention signal, rewards, such ax

praise, can be given to encourage this component of smooth-lunctioning group
achivities,

WHAT CAN BE DONE IF THE Noise LEvEL BECOMES
Too HicH?

One student per group can be the noise MmONilor of yuiet captain whose function is i}
urge the proup to collsborate actively, yet quietly.

The closer together students sit, the more quietly they can talk. Having students sit
close together not only helps reduce the noise level, but also helps foster cooperation
and minimizes the chance of someone bein & left out,

Along with sitting close together, students can use special quiet voices, for exarnple,
“B-inch” voices or “3-centimeter” voices,

A signal similar to the one used 1o get the class’s attention (see the preceding section}
cin be used a5 a sign to continue working but a bit more quietly. For example, for
“Stop warking,” the signal might be hand raised straight up, and for “work moge
quietly,” the signal could be hand raised with arm bent at elhow.

Kagan (1992) suggests stoplight cards. A green cord goes on the desk of groups if
they are working together quictly. A yellow card indicates they need to quiet down a
it When a red card i put on their desk, the group should become completely silent,
and all shoulk! stlently count (o ten before starting work again.

YWHAT IF A STUDENT DoEs Mot WANT To Wonk
IN A GROUP?

Discussing the advantages that students can derive from learning in Eroups may help
OVEICOME resistance to Eroup activities, These potential advantages include leamning
more, having more fun, and preparing for tasks away from school in which
collaboration is necessary,

as well (Oxford, 1990), can apply outside of ¢lage
Students shoyjg realize that sdyin in . "
that will go on in Sy Ying in groups ig only one of severs] ways of learning

activitics. Many erjoyable games glsn teach ag
Start with pairs ang tasks thut require exchy

Provide languuge SUPPOLL N termy Dfu.-;cfmnge of information (Nation, 1990,

vocabulary angd Eructures, go thay
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Georga M. Jacoks and Stephen Ha|

Studenis are more likely to sucepeq (Richards, I1995), Success here will bujlg
confidence i the ability to work in groups.

6. Students who do not wang 1o study in Eroups can be allowed 1 waork on thejr aw,

In vur BXperience, afier 4 while, they will wan 10 Like part in the Eroup interaction
and wil] ask e join a Eronp,

S FINISH EARLIER Tran OTHERs?
1. Check to see if the groups haye done the assigniment propesdy,

2. Have Eroups that finish e ¥ compare whap they have done wigh sther groups th
4180 finighed early,

4. Develop one or W0 “sponge activities Sponge activities are short activities, relaged
o the main 1ask, that soak up the extra time between when the first and Tast Eroups
finish,

3. Set time limits lo discourage Eroups from dawdling, These time limits are flexible. ¢
EToupS are working well, but need more time, the limit can be extended,

6. Ask students 1y help other E1oups that have not yet fimishes],

7. Groups that tinish early can work on hamework or other 485ignments.

3. Being a member of & group may Eive such stodents feeling of belonging and 5
Feason o come to school thyy they did not have before, Groups may also help them 1o
be more successful in school, and thus 1p enjoy being at schog] mare,

Some cases, of course, absent students may have family obligations or oiner
nonschool teasoms S missmgE class )
i, If agroup is working cooperative Tigsaw activities {Kagan, 1992), give the missing
micce 1o the whale group, _ e Lo
& t groups have contin plans in case members are missing, 2
® ﬁ?::k‘:f :E:i;ap],gr; ETmJ:aimpcnantg:zp skill, because ahsences are also & Common
problem in groups outside of school,
7. In an ongoing activity, ask £roups to update absent me_ml:uem_when they return to
school. This encourages students 1o develop peer-wtoring skills.
8. Letgroups be responsible for contacting shsent m::rnbers to inform them of what they
missed and to make sure that they kniow what the assignments are.

9. Be prepared (g B e —

ahsent student & lower mark,
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Implementing Copperative Learning

How LoNG SHouLD GRouUPS STAY TOGETHER!?

Keeping groups together for fairly long periods, 4 w & weeks, gives them a chance (o
become comfortable with one another, allows them to form a group identity and
bond, and gives them the opportunity to learn how to gvercome difficulties they have
working together. This is where spending time during or after cooperative activities (o
have groups process their interaction comes in handy (Dishon & O'Leary, 1993).

Groups that stay together for at least a few weeks facilitate long-term projects, sach
as those using the cooperative leaming method Group Investigation (Sharan &
Sharan, 1992).

Try to resist the tempration (o dishand groups that are not working well. Stress
cmdents that we need to learn to be able to work with all sorts of peaple, including
those whom we, at least initially, do not like. Use (sam-building activities and

instruction in collaborative skills (o help create a spirit of togetherness in groups
{Kagan, 1991},

Forming heterogeneous groups according 1o such criteria as proficiency, sex, first
language, and perscnality is a lot of work for teachers. Therefore, ane would not want
b o Ehiat voo often.

Even while students are in long-term groups, shorl one-shot activities can be done
with different grouping configurations. This may add a bt of variety.

Avoid keeping groups together if they begin to become cliquish {Dishon & O Leary,
1943

How SHouLD Groups Be ENDED?

1.

All groups can end with statements by lesrmers and the teacher not only about the
content iearned. bat also aboul the leaming process.

When long-standing groups are disbanded, there should be sume kind of closure
activity for members to thank each other for their help and to sum up what has heen
learned about working in groups. This can be in oral or written form.

Groupmates can write “letters of reference” to be given to mermbers of the person’s
new group.

Group pictures can be taken.

Group products can be posted or published. This aids # sense of achievement and
gives credibility (o the group’s work. Also, group products can serve as vehicles for
asscssment by individuals, groups, and teachers.

WHAT PERCENTAGE OF THE TIME SHOULD COOPERATIVE
LearMniNG Be UsSED?

1.
A

Mo one suggests that the cluss be organized in cooperative groups all the time,

Many cooperative learning activites comhbine a group component with components in
which the teacher lectures or demonstrates, and others in which students work alone
{e.g.. Slavin, 1995).

When students and/or teachers are unfamiliar with cooperative learning, it is best 1o
start slowly, Use ane cooperative learning technique, such s Three-Step Interview or
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Classroom Dynamics

more negatiation of meaning
a greater amount of comprehensible input

a more relaxed classroom atimosphers
Srearer i vation for fearming

L]
-
>

These are factors which second language researchers believe contribute significantly
to language acquisition. Although many other things can be done lo create a conducive
learning environment, cooperative leaming techniques ane definitely among those which
have received considerable empirical support, and should be used more frequently in second
language classrooms. For thuse interested in the successiul implementation of cooperative
leamning in the classroom, Jacobs and Hall offer some practical tips on how to form groups,
how to deal with students who refuse to work cooperatively, how 1o deal with the noise
level of the class, how to determine group size, and so on.

The second paper, by Bowler and Parminter, offers practical help in dealing with the
mixed-ability classroom. They view mixed-ability classes from a positive perspective and
suggest a number of leaching approaches. They discuss how listening and reading Lasks can
be adapted to meet the varied needs of the students. They provide examples showing how
students working on the same text could be assigned easier or harder tasks based on their
ability level. One of the greatesl advantages of designing multilevel tasks s that no student

_ fesls left out as each ome aof them is swilably challenged.

153



Appendix |

Some Essays Composed by 3" year Students of English Department
to Assess Their Ability of Writing.

2012
Experimental group
Student number one

ties outside their home countries. Why do
Use specific reasons and details to support your answer.

Many students chose Lo atte nd schools or universi
some students study abroad?

Suptivised by Pr [ pumal ot Eoariohy Abucrrativ
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Topic Sentence: Stress Management
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Topic Sentence: Important Characteristics of a Coworker
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Topic: Children of Working Mother
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Topic: Importance of Examination
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Experimental group

Student number two

Many students chose o attend schools or universities cutside their home countries. Why do
same students study abroad? Use specific reasons and details to support your answer.
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Topic: Children of Working Mother
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Topic: The Importance of Examination
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Topic: Characteristics of a Coworker
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Topic: Stress Management
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Experimental group

Student Number Three

Many students chose to attend schools or universities outside their home countries. Why do
some students study abroad? Use specific reasons and details to sUpport Your answer.
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Topic: The Importance of Examination
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Topic: Children of Working Mother

174



5 e _!{'”.f_,ffr_ ;Pn-rru,t :ﬂ,urivax_ ﬂ_-_.u.r‘h. j_:n..mf'Jrl‘rmt it

e et e

-"rn'..i'n.nf 5
T4+ s :ffr:r LA 1 s Lk
__i,h.._l i-u' 5T Tricifher | i? A 'F:*““"'-"‘i- -;I?:"l".r" ite i m;r_
_J‘Mﬂm_ﬂl_pma_ﬁﬂm oe St

o ﬂdliﬂ I;tiﬁ o pund :&E ':hfé#i !'ﬂ h&f [‘"J'Lﬂ,."ir-lﬂu ||r14:.1.+ r‘ut +l—u— H
4 ! i e
¢ 6 ﬁ ; Vv

175



Topic: Characteristics of a Coworker
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Topic: Stress Management
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Control Group

Student Number One

L)

Many students chose to attend schools or universities outside their home countries. Why do
some students study abroa d? Use specific reasons and details to support your answer. [M
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Topic: Children of Working Mother
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Topic: Importance of Examination
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Control Group

Student Number Two

wiany students chose to attend schools or universities outside their home countries. Why do
same students study abroad? Use specific reasons and details o support your answer,
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Control Group

Student Number Three
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